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Welcome


Welcome to the 2011-12 History PGCE Course. As we promised you at the time of interview you have a busy year ahead of you. However, it should also be an exciting one as you develop your skills and understanding to equip you to enter the teaching profession.

This handbook must be read in conjunction with the Secondary PGCE Programme Handbook, which contains details of all generic course details and University of Exeter procedures.  Please refer to the Secondary PGCE Programme Handbook for everything other than subject specific guidance.  For your assistance the ‘yellow pages’ are specifically about school based work.  

You are beginning your training at a time of continuing debate about the nature and relevance of the school curriculum. A revised National Curriculum for England was introduced for implementation in September 2008. Individual subjects retain their own prescriptions but are expected to contribute to the wider goals of the curriculum. This reflects the growing reality in many schools where there is a desire to better equip young people with the skills and values they will need in adult life and curriculum structures have been revised in order to achieve this. The Secondary PGCE Programme will be providing you with the opportunity to explore the possibilities of collaboration with other subjects. History teachers must be able to show that they can engage in debate and contribute to curriculum change whilst at the same time ensuring that the delivery of what history has to offer is not diluted or weakened. 

The good news is that history teachers are seeking to do this. You can be sure that in a year’s time you will be joining an energetic and reflective subset of the teaching profession. Ofsted’s Report of March 2011 History for All Report notes the good practice in history classrooms and that History teachers are the best qualified of all teachers who have developed their subject knowledge to an impressive(“encyclopaedic at times”) level. No wonder – through internet discussion groups and websites, local and national networks, supported by the journals Teaching History and the International Journal of Historical Learning, Teaching and Research, there is a culture of sharing experiences and engaging in vigorous debate about the nature of teaching and learning of history and its responses to the needs of young people today. The critical thinking that history teachers want to foster in their pupils is being modelled by them in their own professional development.

Graham Waites
Course team


The course is taught by University staff supported by LEA Advanced Skills Teachers and other leading History classroom practitioners.

Graham Waites 
Course Leader and UVT

Kevin O’Connell 
Course Tutor and UVT

Dani Hilliard

Course Tutor and UVT
Bruce Bowler

Course Tutor and UVT
UVT = University Visiting Tutor: see Sec. Handbook p.77
Course overview


The History PGCE course has two elements – the ‘taught’ course on campus at the Graduate School of Education in the Autumn Term and two school placements in the Spring and Summer Terms. However, it is not a true dichotomy (beware dichotomies). Throughout the course you will be engaged in developing your knowledge and understanding of educational theory and policy and thinking critically about how these are reflected in your own teaching. Developing the ability to reflect on and evaluate your own performance as a teacher will be essential to your success on the PGCE course. 
Another key element that runs through the course is the practice of cognitive apprenticeship. The idea is that you, the trainee, are an apprentice, learning the craft of teaching. To do this effectively you will need to:

Observe

An expert teacher will demonstrate by teaching. Importantly, the expert will explain his/her intentions before and during the course of the demonstration.

Reflect

Recall the observed demonstration, discuss with the expert, and form a personal model of the expert’s intentions and strategies.

Re-enact

Plan and carry out a piece of teaching, attempting to put into practice the intentions and teaching strategy of the observed demonstration.

Evaluate 

Identify the effectiveness of one’s teaching in terms of clarity of purpose, teaching skills and learning outcomes, and use these insights to inform your future practice.

The expert will articulate as far as possible the thinking behind what they are doing and you, the trainee, will be better able to structure your own thinking and practice and to reflect on your experience. As time progresses you will become more skilled and your understanding will deepen so that you will become more independent of the expert teacher.
Equally important will be to develop your skills as a researcher. Detailed record keeping of observations and your own practice, engaging in Action Research (see later), gathering all relevant information e.g. on known ability of pupils, reading about past research and teaching and learning theory, all of these will enable you to develop as a professional teacher.
Autumn Term taught course

During the Autumn Term we shall cover all the major aspects of teaching history at National Curriculum Key Stage 3, GCSE, AS and A2.

· What we mean by ‘history’ as a school subject. 

· The requirements and opportunities of the English National Curriculum in History.

· How we enable children to develop their historical understanding, using a wide range of teaching strategies and activities.

· How to provide for differentiation and ensure progression in learning.

· How we develop programmes of study and plan for learning in individual lessons within those programmes.
· How we identify and assess pupils’ understanding and use that to inform our teaching.

· The place within the history classroom of other National Curriculum requirements, notably Citizenship, ICT, literacy and numeracy.

· The place of history within cross-curricular courses.

· Issues currently debated in History Education

· Contextualisation of issues that are the subject of the Professional Studies lectures.

· All of this within the Exeter Framework for Dialogue about Teaching (see Secondary Programme Handbook)

We shall also prepare you for your School Based Work in the Spring and Summer Terms .

Tutoring

During the Autumn Term you will have a personal tutor who will meet with you on three occasions. During the first two tutorials, on the basis of targets agreed at interview, your subject audit and progress through the term you will agree two Action Plans, focussing largely on the development of subject knowledge. You will also be able to share any difficulties you may be experiencing on the course. In the third tutorial you will discuss the writing of Formative Report 1. You will be asked to write up a Critical Reflection on your achievement so far and get that to your tutor in the following week. In the final week of term your tutor will give you a copy of the Formative Report which you should take with you to your school in January.

Do remember that we shall be trying to look out for you pastorally as well as academically. Don’t hesitate to contact your tutor in between tutorials if you have a problem we ought to know about. 

When you move on to your School Based Work you will have a University Visiting Tutor who for some of you will not be your Autumn Term tutor. See page 17 for further information on School Based Work.
Attendance (see p 18, p77, Sec. H/book)
This is a professional course. Punctuality and attendance are required for all lectures and peer teaching sessions in the Autumn Term. Both these attributes are part of the Formative Report 1.  In case of illness or other unforeseen circumstances please phone Kevin or Graham if he is teaching that day on their mobiles before 9:00 if humanly possible. 

Spring and Summer Terms – Seminar Days
These terms will be spent in your placement schools. However you will return to the university for five Seminar Days, dates in the Programme Handbook. All these Seminar days are an integral part of the University Course. Precisely how each day will be used will depend on events nearer the time but the main focus will be as follows:
SD1: further guidance on applying for teaching posts, school based work, paperwork and behaviour management.
SD2: departure for Calais en route for the battlefields of the Western Front.

SD3: English Heritage: an activity-led session by the Education Outreach Team from English Heritage. The team works with the leading ITE history providers and contributes to the SHP annual conference in Leeds.
        Part of the seminar day will also be used to introduce the Action Research assignment. 

SD5: Final day of the course – reflection on the year and looking ahead to your career in teaching.  You will not be required to bring in all your teaching files to this meeting.
        You will be advised nearer to the time regarding the procedures for completing the CEDP documentation which has to be signed off by us on this Seminar Day. 
Course materials

In conjunction with this subject handbook you will receive a copy of the Secondary Programme Handbook. This gives the overall structure of the PGCE course, with the philosophy of the course, details of the Professional Studies lectures, the nature and management of school based work and so on. It is a heavy document but please read it carefully.

For our History course, in addition to normal Library resources, we have:

Teaching resources

These are kept in SC15 and can be booked out for use throughout the year.
Action Research Books and CD-Roms

These contain action research, case studies and lesson plans produced by past History PGCE trainees over the years.

ELE/VLE resources –see notes below on ELE
History Resource website

This is our own website - www.ex.ac.uk/historyresource 

  It contains  teaching ideas and materials, in particular relating to the use of ICT, as well as important links to other key internet sites. Perhaps most importantly, it is the current home of the online journal:

 International Journal of Historical Learning, Teaching and Research (IJHLTR)
This is an online journal at www.ex.ac.uk/historyresource. Here you will find many academic papers of direct relevance to your role as a teacher of history. You can download and print off any of the papers. 

Internet websites: There are too many specific websites to list here but here are a few very useful ones: www.history.org.uk;

 www.thinkinghistory.co.uk; www.schoolshistoryproject.org.uk; www.nationalarchives.gov.uk/education;
www.spartacus.schoolnet.co.uk. 
The exam boards all have their own websites where you can download specifications, programmes of study, past papers and mark schemes, resources .
Historical Association

We must point you in the direction of the Historical Association. Do join! It publishes a number of journals including Teaching History. It has also taken on publication of IJHLTR and the latest edition is to be found on the HA website.
The Historical Association, 59A Kensington Park Road, London SE11 4JH

Tel: 02077353901 Web: www.history.org.uk 

Teachers’ TV

is now run by  the TES.(www.tes.co.uk) You will need to sign up to TES Connect.Registration is free.


Using ICT


General competence in the use of ICT is a basic requirement of teachers in schools. You will have to pass the TDA’s Basic Test in ICT, as well as in Literacy and Numeracy, in order to get Qualified Teacher Status. You will also need to use ICT extensively on the History PGCE course in order to communicate, make presentations and prepare teaching materials. Furthermore, you will be expected to integrate ICT into your history teaching where appropriate. You should have a good competence in word processing, the internet, email, PowerPoint, Excel spreadsheets, scanners and digital cameras. If we find that you need some remedial tuition we shall make arrangements to get you up to speed.

University email

Your university email address, as well as ID and password, will have been allocated to you when you registered. Whatever other address you have, post will be sent to your university address and you should check it every couple of days. 

EXETER LEARNING ENVIRONMENT (ELE)
The ELE is essentially a distance learning tool on the internet and you will have access to it through your university ID and password. Further details will be provided at the beginning of the course. 

My Exeter

My Exeter is a portal that gives you one stop access to:

Your email

Your borrowings from the Library

ELE
Storage space for your own documents

IT help desk

Some information about leisure activities in Exeter

A link to My Exeter can be found at the top of every university web page. The direct address is: my.exeter.ac.uk – note, no www.

Please also see the Services and Support section on pages 84-85 in the Secondary Handbook

.
Paperwork

 You will be well acquainted with paper this year!! But it really is all about building a good record of your training and your development as an informed and reflective teacher. 

Here is a breakdown of the various tasks and documents:

Your Reflective Journal

During the Autumn Term only we ask you to keep a critically reflective account of your experiences on the course. This will help you to monitor the development of your thinking as the weeks pass. The evidence base for your reflections may include: pre-course tasks and observations, history sessions, seminars, directed tasks through the Autumn term; peer teaching; Professional Studies; your own self-directed wider reading; personal achievements; Try to be positive, even if going through a valley. The journal is really a dialogue with yourself, but we need you to be able to share it with your tutor. Therefore, please have it with you when you meet your tutor in the weeks beginning 1st November and 22nd November.

It can take the form of a notebook or a printout of a computer file. Try to make an entry for each day, giving it about 15 minutes.

This journal will help you to complete the Critical Reflection on your achievement prior to the writing of Formative Report 1 .

In your school based work you will have to do a good deal of written reflection on your progress in the classroom. Hopefully the journal will have prepared you for honest critical reflection combined with a determination to congratulate yourself on what you have achieved.

History course assignments

See below for details. 

Professional Studies assignments

These are two in number, to be completed in the Spring and Summer Terms. See the Secondary PGCE Handbook for details. They are obligatory but not formally assessed.

Your school based work file 

You will need to start building this during your School 1 Induction in the Autumn Term. It will contain all lesson plans, resources and details of the classes you will be teaching. See page 17 for more on school based work.

Individual Development Portfolio

This is a collection of documents that record evidence of your training and development during the year. We shall give you an index for your IDP and help you with all the documents that will go into it during the course of the year. It can also house any certificates and Statements of Achievement you acquire during the year. For Statements of Achievement see page 23.

Career Entry Profile

This is an official document that records your achievements on the course and provides the basis on which to build in your NQT (newly qualified teacher) year. We give this out in the Summer Term. 

Of course you don’t carry all this around with you all the time! Good organisation will be essential.

Course Assignments


The university requires of you three written subject assignments of approximately 5,000 words in length, one per term. We have broken down the assignment for the Autumn Term into two tasks. Assessment criteria are given on the following pages. The ‘Q’ references are to the professional standards laid down by the TDA for Qualified Teacher Status that each assignment is helping you to achieve.

In the case of all assignments you will need to be asking yourself what you can draw from the literature, whether it be research, comment or reported good practice. All assignments clearly require evidence that you have consulted the literature available. Where you refer to books, journals etc in an assignment you must use the Harvard system for referencing. A description of this can be found at:

http://www.education.ex.ac.uk/dll/studyskills/harvard_referencing.htm

Handing in assignments

Please hand each assignment into the Student Support Office with a bar-coded front sheet. To obtain this sheet log in to the student documents area of the Graduate School of Education website and follow the link to BART.  You will see a list of all the submissions you are expected to make for the current year. Choose the correct submission and click on the button that says ‘view form’ or ‘Create PDF’. A front sheet is then created for you to print out and attach to your assignment. The bar code on the front sheet acts as a unique identifier for your work.  When this is submitted to the Student Support Office the bar code will be scanned in, which automatically records the date and time of submission and generates an emailed receipt for you.
Autumn Term

	
	Words


	Date due

	"National Curriculum History - Could do better?"  An evaluation of the strengths and weaknesses of National Curriculum history, including references to later study, 14-19.

Q8, 14, 15
	2500
	4 November

	"Do theories of learning ever have a positive impact on history teaching?"  An analysis of different theories and how they have influenced history teaching, with some reference to observed classroom practice.
Q18, 25(b), 25(c), 26(b)
	2500
	9 December


Spring Term

	Explore in detail one of the key concepts of the National Curriculum and plan, teach and evaluate a series of between three to five lessons which focus on this concept. Detailed guidance will be provided on reading and review of relevant literature, aims for the sequences of lessons, and structure of the assignment.
Q14, 22, 23, 24, 25(a), 25(b)

(It is important that you discuss  this assignment  the PST and other teachers in your school placement as well as other trainees)
	5000
	30 March
2012


Summer Term

	Plan and carry out a piece of Action Research within the context of your teaching. See page 13 for detailed guidance.

Q7(a), 29
	5000
	      1 June 2012


Assessment criteria for assignments. (These descriptors are in addition to those in the generic mark scheme.)
National Curriculum History ….

Distinction

Clear consideration is given of what is meant by a national curriculum and its political as well as educational purposes. There is evidence of a detailed knowledge of the History National Curriculum for England and a detailed consideration of its constraints and potential for the history teacher. There is clear evidence of wide critical reading of the available literature and well- informed discussion of the coherence of 11-19 History provision. The conclusions drawn will be focused and intellectually rigorous and the piece as a whole will reflect the student’s developed capability to think creatively about the contested nature and place of the History national curriculum. Communication/use of English is excellent. Presentation. referencing and grammar will be as described in the generic mark scheme.. 
Merit

There is some thoughtful consideration of the meaning and significance of a national curriculum and a developing understanding of the History National Curriculum for England. There is recognition of both constraints and potential for a History teacher. There is clear evidence that some of the available literature has been consulted in a critical manner and there is informed discussion of the coherence of 11-19 History provision. The conclusions drawn will show a good synthesis of the issues and the piece as a whole will indicate the student’s capability to form a clear and informed personal response to the debate about the nature and place of the History national curriculum.  Presentation, referencing and grammar will be as described in the generic mark scheme. Communication/use of English will be clear and consistently good.
Pass

There is some reference to the issues posed by a national curriculum and an adequate knowledge of the History National Curriculum for England. There is some indication of the constraints and potential for a History teacher. There is evidence that some of the available literature has been consulted and some discussion of the coherence of 11-19 provision. Discussion about the nature and place of the History national curriculum will be competent. Presentation, referencing and grammar will be as described in the generic mark scheme. Generally, communication/use of English will be clear.
Fail

No real understanding is demonstrated of the issues posed by the assignment and little or no attempt to consult the available literature and to synthesise a range of opinion available. Presentation and grammar are poor. Harvard referencing is inadequate or inaccurate.
Do theories of learning ….

Distinction

There is a clear and succinct understanding of the theories of cognitive development that have been introduced on the course and a well informed and critical consideration of how some appropriately selected theories might relate to and contribute to the teaching of History. The student is able to make critical reference to observed classroom practice. There is clear evidence of wide critical reading from the available literature in both cognitive psychology and history education. Presentation and grammar are excellent and Harvard referencing is accurate.
Merit

There is a clear and succinct description of the theories of cognitive development that have been introduced on the course and a critical consideration of how some appropriately selected theories might relate to and contribute to the teaching of History. There are some links to observed classroom practice. There is clear evidence of some critical reading from the available literature in both cognitive psychology and history education. Presentation and grammar are good and Harvard referencing is mostly accurate.
Pass
There is some description of the theories of cognitive development that have been introduced on the course and a speculative consideration of how some theories might relate to and contribute to the teaching of History. There is some evidence of reading from the available literature. Presentation and grammar will generally be correct. Harvard referencing is usually accurate.
Fail

There is a poor grasp of the theories of cognitive development that have been introduced on the course and only a superficial consideration of how any theory might relate to and contribute to the teaching of History. There is little or no evidence of reading from the available literature.

Explore in detail ….

Distinction

Detailed, suitably challenging and highly coherent sequence of lessons is submitted that has every chance of engaging and maintaining pupil interest. It has a clearly set out sequence of activities. There is evidence of detailed consideration of teaching strategies, classroom management and resourcing, and assessment strategies. The rationale shows excellent pedagogical knowledge and critical ability. There is clear evidence of wide reading from the literature available and informed critical use of a range of viewpoints. There is a very detailed evaluation of the quality of learning which took place in the lessons based on critical use of evidence including consideration of the validity of the assessment strategies. Presentation is fully compliant with Harvard referencing and the conventions of academic writing. Ideas are communicated in a highly fluent and organised manner
underpinned by comprehensive and systematic application of knowledge and understanding.

Merit

Detailed, challenging and generally coherent sequence of lessons is submitted that is likely to engage and maintain pupil interest. It has a clearly set out sequence of activities. Teaching ideas are imaginative, well chosen and appropriate. There is consideration of teaching strategies, classroom management and resourcing, and assessment strategies. The rationale shows good pedagogical knowledge and critical ability.  There is clear evidence of reading from the available literature and a creditable engagement with views expressed. There is a detailed and sustained evaluation of the quality of learning in the lessons based on critical use of evidence including reflection on the assessment strategies deployed. Presentation is mostly compliant with Harvard referencing and the conventions of academic writing. Ideas are communicated in a clear manner and are well organised. There is good and systematic application of knowledge and understanding.
Pass

A coherent sequence of lessons is submitted. Teaching ideas are generally well chosen and appropriate. There is some consideration of teaching strategies, classroom management and resourcing, and assessment strategies. The rationale shows an adequate working knowledge of teaching and learning strategies. There is some evidence of reading from the available literature and some breadth of opinion is deployed. There is a sound and generally consistent evaluation of the quality of learning in the lessons based on the use of evidence .There is consideration of the assessment strategies and their effectiveness. Ideas are communicated effectively in an acceptable style though it may not be fully consistent with referencing and presentation conventions of academic writing.
Fail

The sequence of lessons is poorly developed with weak structure and little coherence. Teaching ideas are derivative and poorly chosen. There is little or no evidence of consideration of teaching strategies, classroom management and resourcing. The rationale lacks basic pedagogical knowledge and shows no real commitment to the task.  There is limited evidence of reading from the literature available.
There is little evidence of consideration of assessment strategies and little evaluation of the quality of learning in the lessons. Ideas are poorly communicated and in an inappropriate style with many inaccuracies in referencing.
Action Research

Distinction

There is a clearly stated research question. There is evidence of wide and critical reading about the chosen area for research. The research method is rigorous in its design and rationale. All reasonable opportunities for collection of appropriate data were taken. The presentation of results is exhaustive. Conclusions drawn respect the limitations of the data available and give a fully argued indication of how future teaching might be informed by the research. Raw data or samples thereof are available for scrutiny. The report is exemplary in its structure and lucidity.

Merit

There is a clearly stated research question. There is evidence of critical reading about the chosen area for research. The research method is rigorous in its design and rationale. All reasonable opportunities for collection of appropriate data were taken. The presentation of results is full and comprehensible. Conclusions respect the limitations of the data available and give an argued indication of how future teaching might be informed by the research. Raw data or samples thereof are available for scrutiny. The report is of a high standard in terms of its structure and lucidity.

Pass

A clear description of the subject for research is given. There is some evidence of reading about the chosen area for research. The research method is adequate in its design and sufficiently well described. The presentation of results is adequately comprehensible. Conclusions drawn are related to the data available and give some indication of how future teaching might be informed by the research. The report is brief but complete in terms of its structure and sufficiently comprehensible.

Fail

No clear description of the subject for research is given. There is no evidence of reading about the chosen area for research. The research method inadequate in its design and/or poorly described. Inadequate data was collected. There is little or no evidence that the research has had any impact on one’s perceptions of teaching. The report is poorly structured and marked by its brevity.

	Distinction 
	70% and above
	Work of exceptional standard reflecting outstanding knowledge of material and critical ability. 

	Merit 
	60-69%
	Work with a well-defined focus, reflecting a good working knowledge of material and good level of competence in its critical assessment.

	Pass 
	50-59%
	Work demonstrating adequate working knowledge of material and evidence of some analysis.

	Fail 
	49% and below
	Lacking in basic knowledge and critical ability.


Action Research


These guidance notes relate to your final assessment to be completed and submitted by Friday 1st June 2012, which is also Seminar Day 4.
What is Action Research?

Action Research is research carried out by somebody who is an active participant in the subject of the research. In education Action Research is not only a valid form of research but also an essential one in curriculum and pedagogical development. If you as a teacher want to trial e.g. a new approach to the handling of written texts Action Research will enable you to record and report your experience to other teachers. As long as the exact role of the researcher is made explicit the ‘findings’ of the research have value. Not only can they inform the future practice of you, the researcher, but they can also be considered and weighed by others. 

Action Research can be thought of as a disciplined and rigorous version of what you do as a teacher of children, written up and reported in such a way that others can see clearly what you were seeking to achieve, how you set about achieving it and what you learned from it. So you:

identify what you see as a ‘problem’ – an aspect of teaching or learning that you feel needs to be improved 

identify a teaching/learning activity that is aimed at addressing the ‘problem’
organise and carry out the activity, having provided for sufficient collection of data
reflect on what actually happened and draw conclusions

In essence this is much the same as you will do in the teaching of all of your lessons. 

Step 1: planning your research

1. Decide on what you wish to be the subject of your research e.g. a specific teaching method, a new approach to the teaching of a topic, group/individual work, gender difference. The scope is wide. Just make sure that your chosen focus is narrow and fits the amount of time available for your research. Your research can be based on one or two lessons, but should not be based on any more than three lessons. Be clear about the nature of the ‘problem’ that you wish to address in your research.
2. Decide on specific research questions. Clearly identify any hypotheses that you already have in your mind.

3. As far as you can, do a search of the literature to see what research has already been done that you might draw on. Look also at the Action Research reported by past History PGCE trainees in the yearbooks kept in the SELL Library. Consider current practice and the expert knowledge of teachers in the school. 

4. Plan the target lessons and activities/strategies in detail. 

5. Discuss what you propose to do with your Principal Subject Tutor and other teachers that might be directed involved or affected. Make sure that what you are proposing is ethically acceptable.

6. Decide on the nature of the data that you are going to collect. Consider pupil/teacher questionnaires before and after, interviews of individuals, tape recording/videoing of the lessons, note making during the lessons by yourself and the classroom teacher or teaching assistant – whatever is possible and appropriate.

Step 2: carrying out your research

It is vital that you gather as much evidence as you can on which you will be able to reflect at a later stage. See above for suggestions. Of course, pupils are likely to be producing written work and this needs to be retained for analysis.

Step 3: reflecting on the research

You will need to review and analyse all the evidence you have accumulated in terms of your research questions and hypotheses. This must be done with a great deal of care and attention to detail. You may also identify weaknesses in your research methodology. As a result, you will be in a position to draw tentative conclusions.

Step 4: reporting your research

In 5000 words you will need to ‘write up’ all of the above. 

· The style needs to be formal; language needs to be clear and precise. Please double check spelling, punctuation and grammar.

· Where appropriate, references should be made to past educational research and published commentary. Again, note that the Harvard system should be used for referencing. 

· Never quote the real names of the school or individual pupils. Always use pseudonyms.

As a checklist make sure that your report contains the following sections:

· Introduction, explaining briefly the nature of the report

· The research site and subjects – school, pupils

· The issue or problem in your classroom that you wish to address in your research

· Your research questions and hypotheses

· Your understanding of current practice and previous educational research and commentary

· Your research methodology

· Your analysis of the evidence you acquired and assessment of the extent to which it helped to answer your research questions

· Any conclusions that you can draw and suggestions for future practice

· Teaching materials, questionnaires, samples of pupils’ work etc if these are required for the reader to fully grasp the significance of your research

· Bibliography

More detailed guidance on Action Research may be drawn from:

Taylor, Maurice (undated) Action Research in Workplace Education
Ferrance, Eileen (2000) Action Research Northeast and Islands Regional Educational Laboratory, Brown University, USA

(these publications are to be found in Student Documents)

We will be asking you to hand in your report in hard copy for assessment. You will also need to present your report in two further formats:

1. On Seminar Day 4, Friday 1st June 2012, we will ask you to give a 5  minute report to the whole group on the nature of your research and your findings. To illustrate this, you will need to prepare a PowerPoint presentation.
2. We will want an electronic copy of your report for distribution to the rest of the group. 
Pedagogy in the History Classroom


The following are statements of key skills that need to be developed in the History classroom. All of these skills can be mapped onto the Professional Standards for QTS.

Understanding history

Be able to ascertain through discussion children’s current understanding of an historical period, and the concepts you wish to introduce in the study of that period as well as the meaning of ‘weasel’ words – such as church, society - that you might assume pupils to have a grasp of.

Know how to introduce a new historical topic, engage interest and as far as possible relate it to pupils’ own experience.

Be able to deliver confidently an historical narrative as the context for historical investigation.

Be able to explain clearly the nature and form of an historical enquiry, its learning objectives and potential and forms of presentation.

Be able to develop pupils’ understanding of the difference between primary and secondary sources, their potential as evidence as well as limitations.

Be able to help pupils to understand the nature of chosen sources, to ‘read’ the sources for information or clues that might be used in an historical enquiry and judge their significance.

Explain and employ chronological terms and conventions when appropriate as part of regular discourse in the classroom and develop pupils’ ability to do the same.

Set specific historical enquiries within a wider chronological framework, maintaining a balance between narrow focus and overview.

Be able to lead pupils in a consideration of interpretation of historical events and the different forms in which interpretation may be expressed, and to develop pupils’ ability to evaluate interpretations.

Be able to identify and reinforce in one’s teaching those aspects of historical enquiry that contribute to the delivery of the Citizenship Programme of Study.

Be able to employ stories in generating interest and in structuring an historical enquiry during one lesson or for a sequence of lessons.

Be able to select historical sources – text, pictures, film, objects, landscape etc - that are within the comprehension of pupils and are intrinsically interesting as well as appropriate to a chosen historical enquiry. 

Understand the National Curriculum requirements for assessment in History at Key Stage 3 and the use of national criteria in assessment at GCSE and be able to construct a variety of forms of assessment.

Generic skills in the context of teaching History 

Be able to monitor and guide pupils to a successful completion of assigned activities, in which they communicate their knowledge and understanding, whether this be structured narrative, essay, role play, PowerPoint presentation, or visual display.

Be able to present ideas, materials and activities that are within the grasp of all pupils, supporting their specific educational needs, including those recognised as ‘gifted and talented’.  

Be able to make appropriate use of ICT within one’s teaching.

Employ a wide variety of activities in order to motivate and cater for a range of learning styles e.g. drama, simulation, role play, card sorts, hot seating, paired and group work, ‘mind mapping’.

Exploit all reasonable opportunities to develop pupils’ numeracy skills.

Explicitly and as a regular feature of one’s teaching to develop pupils’ literacy skills, and specifically to develop pupils’ abilities to express in written and spoken language their historical understanding.

Be able to lead pupils in reflecting in plenary what they may have learned from a lesson activity.

Understand and apply the principles of Assessment for Learning, showing pupils how to review their own progress and set targets for improvement.

Peer teaching

During the Autumn Term taught course peer teaching is an essential tool in two respects:

· It gives you the chance to try out teaching approaches that have been demonstrated in the taught sessions in a non-hostile environment.

· It gives you the motivation and focus to read up on topics that you are very likely to have to teach in schools.  
These peer teaching sessions will focus upon developing your skills in: using a range of teaching strategies (Q25a); introducing new ideas and concepts clearly (Q25b); securing knowledge and understanding of the subjects you will teach (Q14).   You should devise an activity to teach about your chosen topic appropriate for key stage 3 or key stage 4.  You are asked also to use ICT thus addressing Q17 (using ICT to support your teaching).  
Practicalities

We will divide you up into groups of 10 approx. and each group will have its own room. 

You will also pair up with someone in the group (there may occasionally be a three) who will act as your partner on the teaching, the planning, the agenda, and the subject knowledge handout. Bring copies of your lesson plan, agenda and handout to the session including copies for the Course Leader.
Process
You will prepare a lesson plan using a template provided for you.
You will also prepare an agenda for the episode of this plan which you will teach.
Each pair will deliver a 15-20 minute episode selected from this lesson plan to the rest of your group. One will act as observer/feedback provider. One will teach. Roles reversed next time. The group will have two hours for this, so timing will be vital. There should be time for brief comments from the group between each teaching episode.
The agenda for annotation by the observer will be focused on how you will teach some aspect of your lesson, not what content and activities your peers and, later, your students will do – see the guidance given in the Secondary PGCE Handbook pp58-59.p98-99
After the teaching session discuss the annotation with your partner and write a reflection on the success of the agenda.

In addition to this you are asked to prepare a maximum 2 page handout for each member of your group on the area you are teaching in order to help your peers’ development of their subject knowledge (Q14).This should include: key information; resources; websites; contacts and other sources for further information.
Peer teaching topics

Each peer teaching session will have both a concept focus as well as a content focus.  The concepts will be drawn from the following National Curriculum key concepts: Evidence; chronological understanding; change and continuity; cause and consequence; diversity; 
Content Focus
Pick your topics from the following lists. We will allocate lists to groups at the beginning of term to share the burden on resources and rotate the lists every two weeks.

Britain 1066-1500

The Norman Conquest, Battle of Hastings, Motte and Bailey castles, Domesday Book, the Feudal System, Medieval towns, Medieval villages, the Black Death, Richard I, Saladin, Crusades, the Peasants’ Revolt, Thomas Becket, King John, Magna Carta, women in Medieval society, guilds, monasteries, Normans in Ireland, Wales, Scotland, Robin Hood, crime and punishment, trade.

Britain 1500-1750

Henry VIII, monasteries, Mary Tudor, English Protestantism, Elizabeth I, Armada, Shakespeare, Drake, Raleigh, William Adams, James I, Gunpowder Plot, Charles I, causes of the English Civil War, Cromwell, Cromwell in Ireland, Pepys, Great Plague, Fire of London, witchcraft, Royal Society, William of Orange, Monmouth, English in North America, science, architecture, music, Jacobite Rebellions.

Britain 1750-1900

American Revolution, impact of French Revolution, slavery, Industrial Revolution, Luddites, Rebecca’s Sisters, trade, growth of empire, India, Napoleonic Wars, Nelson, Wellington, Agrarian Revolution, Peterloo, roads, canals, railways, steam, Chartism, growth of population, town planning, reform legislation, Crimean War, Famine in Ireland, Highland Clearances, emigration, Opium Wars, reign of Victoria, missionaries, prisons.

The Twentieth Century

Germany in Africa, Japan in Korea, Causes of the First World War, Gallipoli, trench warfare, Russian Revolution, Versailles, Irish Free State, Jazz, the Great Crash, rise of Hitler, Japan in China, causes of Second World War, Battle of Britain, Blitz, Pearl Harbour, Dresden, defeat of Germany, Hiroshima and Nagasaki, the Cold War, Suez, Israel, Cuban Crisis, Vietnam War, Arms Race, space travel, collapse of Soviet Union, Northern Ireland, EU, Iraq.

 School Based Work


This is what it is all about! A time of great excitement, but not a little trepidation as you enter into a teacher-pupil relationship with real children. Many trainees do worry whether they can really stand in front of a class of 30 children, take charge and teach a lesson. However, with a bit of courage and assertiveness, it will happen and you will soon be enjoying yourself.

All the procedures, requirements etc for School Based Work are set out in the Secondary Programme Handbook and you should read that line by line. The following notes are designed to help you get the best from your School Based Work and provide you with a survival guide.

Schools as trainers

The schools that you will be placed with are partners with the university in your training. In effect, during your time in schools they will be responsible for your training. The university will continue to be involved in monitoring your progress but we must emphasise the role of the schools in training you and assessing your progress. As well as your training in the classroom the schools deliver their own Professional Studies programmes.

There are six key people in a partner school:

The ITT Co-ordinator – in itself an administrative role; however, he/she may also be a Mentor (not likely a Principal Subject Tutor).

Your Mentor – he/she has an oversight of your professional development.

Principal Subject Tutor – the classroom teacher who has direct responsibility for your training. He/she will liaise with other teachers whose classes you may be teaching.

(For the details of these people’s roles and how you will work with them, see the Secondary Handbook, page 44 et seq.)

Did I say six? The other key people are: the secretarial staff, the caretaker and the ICT technician. For your own survival it is essential that you very quickly form good working relationships with these people and show that you respect them for the vital roles that they play in making the school tick.

Joining a school community

A school is an established community which has worked out a modus vivendi for all of its members. Outsiders will be welcomed as temporary visitors. This can make for tricky situations for trainees. So:

· In your enthusiasm for newly discovered teaching approaches don’t give the impression that you know more than the teaching staff!

· Make sure you don’t disturb the established relationships between staff and pupils. They will have to pick up the pieces when you have gone.

· Don’t use somebody else’s coffee, tea etc!
· Adopt the mores/protocols of the school during your placement. This flows over into ….

Professionalism

This is a tricky issue to broach, as everybody means to do the right thing. However, there are some pitfalls for the unwary, so it is worth mentioning:

· If you have a serious issue with a member of staff consult your PST or Mentor. Don’t discuss the matter with other members of staff or in the hearing of other members of staff. For general moaning your UVT won’t mind listening.

· Please never, by word, look or gesture, support a pupil in his/her grievance with a teacher. Sadly this does happen and is terribly undermining. 

· Play your part in enforcing the school rules even if you don’t agree with them. 

· Always get to school in good time, don’t leave the premises during the day without agreement with the school, and PLEASE don’t head off as soon as the final bell goes. It gives an awful impression, but in professional terms many issues arise and have to be dealt with after school (e.g. who looks after the pupils whose bus has broken down?).

· Make a point of attending whole staff meetings as well as departmental meetings.

· When you finish your placement, make sure you have all your marking up to date and return any books or resources you have borrowed.

Your University Visiting Tutor

Your UVT is your link with the university during your school placements. He/she will visit you twice in the Spring Term and once in the Summer Term. The UVT has two roles:

· Check that the school is training you in accordance with the programme agreed with the university.

· Monitor your progress and support you. Support is the important word here. Your UVT will want to help resolve difficulties that may arise and offer concrete advice if it is sought. If crises occur between visits you can always contact your UVT by email or telephone and indeed should do. Here are our contact details:

	
	work tel
	home tel/

mobile
	email

	Bruce Bowler
	
	01752 200125
	bewbowler@aol.com

	Kevin O’Connell
	01392 264989
	01363 773702

07980 938588
	K.P.O’Connell@ex.ac.uk

	Graham Waites
	01392 264989
	01803 812994

07816593028
	gwaites@totalise.co.uk;G.A.Waites@exeter.ac.uk 

	Dani Hilliard
	
	
	


Problems can usually be sorted out by phone or email but your UVT will make an emergency visit to the school if that is required. 

In time of trouble

If you are unhappy with your placement and you are convinced that it isn’t working out here is the procedure –

1. Contact your UVT and keep him/her informed of developments.

2. Re-read the Secondary Handbook section on responsibilities of school staff for your training.

3. Discuss the issue with your Principal Subject Tutor. 

4. If this leaves the issue unresolved, speak to your Mentor – he/she is meant to have an overview and can mediate with your Principal Subject Tutor.

5. If there is no improvement your UVT will visit the school and arrange for a supervisory conference, involving the UVT, PST, Mentor, yourself and any other parties involved.

6. The supervisory conference will result in an Action Plan – a way forward agreed by all parties.

7. Implementation of the Action Plan will be closely monitored.

8. If it is clear that the fault lies in the school not fulfilling its responsibilities, we will seek to move you to another school.

Keeping in touch

Your school placements are scattered throughout the South West and each of you may well feel geographically and emotionally very isolated. Even when there aren’t any serious problems it’s good to talk. So remember the WebCT discussion forum. Also, use email, texting and so on to maintain informal support networks.  

Seminar Days

On five occasions during your school placements, three in the Spring term and two in the Summer Term, you will come back as a group to the Graduate School of Education for a whole day. These are opportunities to reflect on your experiences in school, to share the highs and lows and to receive further inputs on e.g. getting a job, managing difficult behaviour. Dates are in the Secondary Programme Handbook.
Sixth Form teaching

One of your two school placements should have a Sixth Form and be able to offer you some teaching at that level. However, this can be problematic. With exams at the end of each year in the A Level programme, AS and A2, teachers may be reluctant, even in the Spring Term, to hand over great chunks of teaching to a trainee. However, there are a number of approaches that can enable you to teach post-16:

· The best option, possible in the Spring Term: attend a class throughout the placement, moving from observation to co-teaching to independent teaching of a discrete unit of work.

· Plan, teach and assess some revision classes in preparation for the summer exam.

· Plan, teach and assess a unit of work outside of the normal timetable as an extra-curricular activity e.g. giving special attention to weaker students or very able students, preparing for a field trip and planning the post-trip follow up work.

School 1: Induction Week 14-18 November 2011
During this week you should find out all you can about the school and the History Department. Get a copy of (or visit the school website):

The staff handbook

The school prospectus for parents – how the school likes to be seen by the public

And get details of:

History programme of study for Key Stage 3 – this should be in the form of Schemes of Work

History personnel

History GCSE and A Level programmes

School discipline policy – what you can and cannot do to a pupil!

Pastoral system

School policy on diversity

Proportion of pupils with English as an Additional Language (EAL) and the school policy on EAL

School and History Department assessment policies

The Teaching File
The induction week is the time to set up your teaching file(s). Some people may prefer to have a separate file for each class. There are no set rules but be professional about your record-keeping. The teaching file should be divided into sections by class with:
· pupil names

· statistical performance data and SEN information

· scheme of work for current teaching

· lesson plans, with evaluations for current teaching

· resources for current teaching

· other relevant data for each class

-   record of attendance and progress
Get involved. Attend as many classes as you can. Work with pupils as far as you can within the constraints of the lesson. Negotiate the opportunity to teach at least one episode during the week. Make sure that you prepare an agenda for the episode and get the teacher to annotate it.

Ensure that you come away with a timetable for your teaching in the Spring Term. It should provide you with no more than 12 hours of teaching. Please make sure the timetable shows details of class names, teachers, rooms and times of lessons. It is no good writing ‘Period 3’ if there is no indication of when Period 3 starts. If the school operates a two-week timetable PLEASE state the week beginning dates for Week 1 and Week 2 over the whole term.

Bring away any resources that you will need to prepare for the first two/three weeks of the Spring Term.

School 1: Spring Term

Make sure you have a clear organisation in place for your paperwork. You will have already set up:

· A working teaching file containing your lesson plans, resources and annotated agendas for the current week, a section for each class you are teaching. It is important that you keep all items relating to each lesson together: you should not separate the lesson plan from its learning materials or evaluation. As the weeks pass this material can be transferred to a 

· A storage file

· Your Individual Development Portfolio (IDP). The IDP will contain evidence that you are meeting the standards for QTS. You will be given guidance on the contents of this.
· A record of pupils’ names, their individual needs, CAT scores etc. This may be a separate record sheet for each class but it is far better to have this information all in one place e.g. mark book or ‘teacher’s planner’. If a teacher asks you about a pupil’s progress it is so much easier to pick up your mark book.

The first three weeks will be very much a continuing induction. You will do a lot of observing as class teachers model specific activities. You should keep a record of each observation (for guidance on demonstrations and observations see below). Your own contribution will initially be in the form of episodes. You will plan these together with the class teacher. By the end of this induction period you should be able to plan and deliver full lessons. The class teacher will continue to be present and may well teach an episode inside ‘your’ lesson in order to model a new approach. Your goal in this first placement is to move as quickly as you can towards autonomy.

During this placement the school will complete two Formative Reports, one in January and one in March – see the Programme Handbook for details. You will receive a visit from your UVT round about the same time.

You will show the Formative Reports from this first school to your Mentor in your second placement, who will then agree with you specific targets for the Summer Term.

School 2: Induction

In the last week of the Spring Term you will move to your second placement for induction in much the same way as for your first school – getting to know the school, getting a timetable etc – and the advice for that applies here also. 

Making the transition can be difficult. You have just got to know, and like, one bunch of kids and their teachers, now you have to start all over again. The school’s expectations may also be different and this can be a shock - all this at the end of a hard term. 

School 2: Summer Term

This is a roller coaster of a term. It is full of public examinations. There may be residential experience, activities week and so on. You may not have a job yet and therefore, hopefully, will be attending interviews. You are in a new school and being expected to be virtually autonomous. Very quickly you will need to show that you are able not only to plan lessons on your own, but also to plan for a whole unit or sequence of lessons and plan strategically towards and around the exams as well as internal assessments. Wow! Don’t worry; you will do it.

Your UVT will visit during May and the school will complete Formative Report 4 at the beginning of June. Two weeks later the school will complete a Final Summative Report, hopefully saying that you have ‘passed’.

At the end of June several of you will be visited by an External Examiner. You will be told if you are one of the lucky ones and we will guide you on how to prepare for the visit.

Demonstration and Observation

During School Based Work you will need to observe your principal subject tutor (PST) and other experienced teachers demonstrate an activity or skill and to set out to implement or model it in your own teaching (see page 3).Aspects of teaching for demonstration may be drawn from the list of agenda focuses (see Sec. Handbook p78)

You should keep a record of each formal demonstration. The form for this can be downloaded from the Student Documents section of the Graduate School of Education website. In the box headed Nature of activity being modelled give a brief description of the activity being observed. How you describe the demonstration will need to be negotiated with the teacher concerned. She or he will have a clear idea of what they want to demonstrate and how to express it. However, please be quick to share with him/her:

· The pedagogical skills set out earlier.
· The descriptions of skills set out below – these are extrapolations from the Standards. 

These will make the task much easier for both of you.

Once it has been decided what activity or skill he/she is intending to demonstrate the teacher should explain ahead of time what he/she is actually planning to do, sharing lesson plans with you. Where possible he/she should give further explanation during the course of the demonstration. After the demonstration of teaching there should be the opportunity for the teacher to analyse and evaluate the demonstration with you. Then he/she will assist you in modelling similar episodes or lessons.
In the early weeks of your first placement there should be the opportunity for you to observe a number of such demonstrations (you will also be ‘observing’ a good deal of the time informally). As you teach more and more of your timetable formal demonstrations will be less frequent but you should try to negotiate for one or two demonstrations per week even if these are in classes that you are not involved in teaching or are in subjects other than History.

Skills for demonstration and modelling extrapolated from the standards for QTS

· Monitoring and assessing as one teaches, giving immediate and constructive feedback (Q25, 26, 27)

· Involving pupils in reflecting on, evaluating and improving their own performance (Q26a, 28)

· Having high expectations of pupils in achieving their full potential and building successful relationships (Q1)

· Establishing a purposeful and safe learning environment (Q30)

· Teaching clearly structured lessons or sequences of work which interest and motivate pupils (Q22, 25a)

· Using language appropriate to the pupils and being clear in explanations and discussion (Q25c)

· Employing interactive teaching methods (Q25a)

· Differentiating your teaching to meet the needs of all pupils, including the more able and those with special educational needs (Q25a)
· Supporting those who are learning English as an additional language (Q25a)

· Taking account of the varying interests, experiences and achievements of pupils

· (not in the new standards, but surely vital)

· Organising and managing teaching and learning time effectively (Q22)

· Organising and managing the physical teaching space, tools, materials, texts and other resources safely and effectively (Q22, 25a, 30)

· Establishing a clear framework for classroom discipline and setting high expectations for pupils’ behaviour (Q1, 31)

· Providing opportunities for pupils to develop their literacy, numeracy and ICT skills (Q23)

· Work collaboratively with specialist teachers and other colleagues, including Teaching Assistants (Q33)

· Preparing pupils for homework to extend and consolidate their learning (Q24)

· Building on prior knowledge in order to develop new knowledge and skills (Q25b)

· Managing the learning of individuals and/or groups as well as the whole class (Q25d)
Statements of Achievement

In the course of your school based work you will develop rapidly and will soon have achievements in and out of the classroom that are worth writing about. However, there are huge gaps in time between Formative Reports 2, 3 and 4. When you start to apply for jobs and we are asked to supply a reference, in the Spring Term at least there may be little in your file for us to write about.

We therefore urge you to get your Principal School Tutor or Mentor to write statements of what you have achieved outside of the normal reporting process. Keep the originals in your IDP and send in copies to your reference writer, which will be Kevin or Graham.
It is in the nature of the beast that it will be handwritten.

Don’t wait until you have a batch. When you get a statement post it off straightaway to Graham Waites, History PGCE Course Leader, Graduate School of Education, St. Luke’s Campus, Exeter University, Heavitree Road, EX1 2LU.

These statements will help us to write better references:

· We will simply have more to say about your development and potential.

· You may be applying for jobs very early in the year when we would otherwise have little to go on.

· They enable us to quote third parties i.e. your PST or Mentor by way of corroboration – quotes are authentic evidence that we are not making it all up!

· You can’t be sure that all of your strengths are itemised in the Formative Reports.

How many statements should you seek? As many as you can make a case for. Certainly try to get statements that apply to each of the three sections of the Professional Standards for QTS.

· Professional attributes

· Professional knowledge and understanding   

· Professional skills 

You may find the pro forma on the next page useful. In the first section write out what you think you deserve a pat on the back for. Then invite your PST or Mentor to write his/her own perception of what you have achieved. 

Statement of Achievement

Write out a statement showing your competence in a particular aspect of The Professional Standards for Teachers.

Name ............................................................ Date ........................…...

School ............................................................................................…..

Professional Standards ...................................................................…..

Your statement 

Principal Subject Tutor/Mentor statement

………………………………………………………………………………………………

Signature of PST/Mentor 

Date ………………………………………..

Getting a job


The point of the whole exercise!

During the Autumn Term and again early in the Spring Term we shall give a lot of time to the business of applying for jobs and attending interviews.

In the meantime:

We have several documents on our ELE site that give advice on applying for jobs.

Build up your range of competences and experience as far as you can. Schools are often looking for extra-curricular interests and/or a subsidiary subject.

We have a good track record for trainees getting jobs. However, the competition is fierce. So, start early. Don’t be too fussy about which jobs you apply for.

You will need references from both your current school and the university. The university reference will be written by Kevin or Graham. However, all reference requests should be directed to:

Graham Waites 
History PGCE Course Leader

Graduate School of Education
St. Luke’s Campus

Heavitree Road

Exeter EX1 2LU 
It is important when you apply for a teaching post that you ask your prospective employer to contact Graham Waites by email in the first instance when requesting a reference.
Most schools do this as a matter of course. They also are increasingly using
proforma tickbox forms where we are asked to record our judgements upon a range of qualities and attributes. We always supply a full written reference.
Email address: G.A.Waites@ex.ac.uk; gwaites@totalise.co.uk
Glossary of terms


ACTION PLAN A specific plan of action to solve a problem, address a need, etc. 
ACTION RESEARCH Research into your own practice, on the basis of which you plan for improvement.

AGENDA A detailed statement of intended and observable actions during an episode or the whole course of a lesson.  The sequence of events expected to take place is written out on the left-hand side of a sheet of A4 paper. An observer records annotations of what actually happens on the right-hand side of the sheet. The annotated agenda is then discussed by the trainee and the observer.

AIMS involve general statements about learning outcomes and are usually less detailed than objectives. Have been replaced by learning outcomes or learning targets.

ANNOTATE To write notes on an agenda – see AGENDA. The aim of an annotation is to establish an objective record for later discussion rather than to pass judgements.

FORMATIVE REPORTS 1, 2, 3 and 4 are the names of formative assessment forms used to record trainees’ progress and future targets on the PGCE course. 

ASSESSMENT The attempt to analyse what learning has taken place.

· Formative Assessment

informs the pupils about the standard of their work as it unfolds; it is diagnostic and informs the work as it progresses.

· Criteria-Referenced Assessment

makes the criteria by which pupils will be judged explicit; goes hand-in-hand with formative assessment and enables the pupil to be judged against objective standards.

· Norm-Referenced Assessment

is a form of assessment which relates a pupil’s performance in a comparative way to other pupils in the group; the opposite of criteria-referenced assessment.

· Summative Assessment

is carried out at the end of a course or scheme of work; it sums up the achievement of the pupil.

CLASSROOM MANAGEMENT The way a teacher manages the transactions and activities of a class.

COGNITION A general term covering all aspects and modes of knowledge; the process of knowing.

COGNITIVE MAPS are constructed internal models of the world which direct an individual’s thinking, acting and perception. Cognitive maps are always going to be inherently incomplete because the complexity of reality is always finer than any conceivable model. If a cognitive map is inadequate or inaccurate, made up of poor or wrong features, it will prevent individuals from getting around their environments and the information embedded in their cultural traditions.

COGNITIVE APPRENTICESHIP Professional development that occurs from working systematically alongside professionals: the process is systematised, and as such is analogous to earlier craft apprenticeship.

COGNITIVE MODELLING is used to describe the creation of a mental model of a situation that they can then use to explain that situation. In teaching it enables the teacher to understand what is involved in a teaching strategy, and then adapt that model to his or her own teaching circumstances.

COGNITIVE PROCESSES The synthesis of cognitive resources and strategies which enables individuals to situate their cognition to solve a variety of problems.

COGNITIVE RESOURCES The thinking tools that allow people to solve problems. Like tools, cognitive resources are varied and need to be used appropriately. They include concepts and vocabulary, knowledge of visual symbolic codes and other fundamental skills.

COGNITIVE STRATEGIES involve using an appropriate plan of action to perform a function or solve a problem in a given context by selecting the correct cognitive resources. 

CONSTRUCTIVISM The school of thought that believes that human understanding is built or constructed through cognitive processes. Social constructivists add the all-important social dimension to this process.

CURRICULUM A course of study.

DIFFERENTIATION describes the method of teaching for the needs of different pupils by modifying learning outcomes for different groups or individuals; can be thought of as judging what must be learned, what should be learned, and what can be learned. Extension programmes are a way of differentiating for able pupils. Remedial programmes are used for less able pupils. Differentiation is usually achieved by task, outcome and extension.

ENACTIVE The physical representation of knowledge.

EPISODE refers to a part of a lesson.

EVALUATION The process by which someone reflects on their total performance - teachers evaluate lessons; pupils evaluate their performance on a scheme of work - should not be confused with assessment.

INDIVIDUAL DEVELOPMENT PORTFOLIO (IDP) This file shows both trainee progress and attainment.  It is central to identifying and meeting individual training needs and in assessing progress against the QTS Standards.

ICONIC The visual representation of knowledge.

KEY STAGE The term used to describe an age group in the National Curriculum: Key Stage 1 5-7 years, Key Stage 2 7-11 years, Key Stage 3 11-14 years, Key Stage 4 14-16 years.

LEARNING HOW TO LEARN involves methods of teaching that put the highest priority on developing meta-cognitive skills in pupils; good teaching methodology should lead to learning how to learn - autonomy.

LEARNING OUTCOME A planned outcome for a course of learning; the expected change in a person’s skills, knowledge and understanding that a scheme of work or taught course might bring about.

LEARNING STYLES The variety of styles by which people learn; a multi-sensory approach being the most effective because it exploits a variety of styles.

LEARNING TARGETS Negotiated and recorded by pupils on the basis of evaluating existing performance.

MENTOR AND MENTORING [TUTORING] Within the Exeter Model, a mentor is the teacher who carries out supervisory conferences and maintains an overview of a trainee’s professional development. Mentors have a vital role to play in the induction, supervision and assessment of school-based work. 

META-COGNITION When I realise that I am having difficulty in learning something, I have entered into meta-cognition. From this position, I need to consider why I am having difficulty and then deploy the appropriate cognitive strategy (see COGNITIVE STRATEGIES).

METHODOLOGY A systematic way of teaching to maximise learning outcomes; some methods accelerate learning better than others.

MODEL A way of representing or modelling reality.

NVC [Non Verbal Communication] The channel of inter-personal communication that depends upon body language: facial expression, gaze, gesture, posture, smell, spatial relationship.

OBJECTIVE A description of the intended outcome of a lesson; usually short term and a much more detailed statement of intent than an aim.

OFSTED Office for Standards in Education; the current form of inspection of schools.

PEDAGOGY The study of teaching and learning methods.

PORTFOLIO An assembly of work, recording a trainee’s achievements during the whole programme; not just limited to main subject work.

PROGRAMME OF STUDY The overall programme of study for a Key Stage.


QCA Qualifications and Curriculum Authority.

QUALITY ASSURANCE A term used to refer to the process of monitoring, maintaining and improving the overall quality of a programme of study.

QA SHEET The sheet that the student uses to monitor the completion of programme elements.

QTS Qualified Teacher Status.
RESOURCES A term used to describe all the components and equipment needed for teaching and learning. 

STANDARDS The Government’s requirements to achieve Qualified Teacher Status.

STATEMENT OF ACHIEVEMENT A statement written by a school tutor or mentor testifying to a trainee’s specific accomplishments. These statements should be kept in the trainee’s IDP and copies sent to the course leader to be placed on file for the purpose of reference writing.

SCHEMA Singular of schemata.
SCHEMATA Neisser (1976) defines schemata as cognitive structures that make it possible for people to anticipate and receive certain types of information which control thinking, acting and perception. The richer the schemata, the more information a person will pick up, modifying the original cognitive structure which, in turn, allows for further, richer exploration. Schemata which are not used cannot be modified or improved. If schemata determine one’s ability to understand, then the acquisition of new schemata and the freedom it brings for creativity should be seen as the purpose of education.

SCHEME OF WORK involves a planned course of work to include attainment targets, lesson plans, assessment outcomes, and other components.

SCHOOL BASED WORK This refers, self-evidently, to a trainee’s work in school. It is defined by the location of the work, not by its nature or function. Thus, school-based work can and does involve more than simply teaching practice.

SEN Special Educational Needs.

SPIRAL CURRICULUM A way of planning learning so that concepts and skills are re-visited and reinforced; particularly useful for less able pupils, but important for all learning.

SUPERVISORY CONFERENCE A planned meeting between a trainee teacher and either a mentor or a university tutor at which the trainee’s progress is discussed. In general, one or more annotated agendas will provide material for discussion and the participants will try to reach agreement on the trainee’s current levels of attainment and about the next steps to be taken.

SYLLABUS A list of the contents of a teaching programme, usually of a subject.

SYMBOLIC The abstract representation of knowledge through language, both spoken and represented in symbolic codes: writing, signs.

TARGET SETTING Identifying specific individual goals for pupils - with a clear indication of how they can achieve their targets.

TDA Training and Development Agency - the body that controls teacher education.

TUTOR The principal subject tutor looks after the trainee’s day to day development within the subject area.

UVT is a University Visiting Tutor. The UVT oversees the trainee’s progress during their School Based Work, The UVT monitors the training provided by the school and works to support the trainee where appropriate.
ZONE OF PROXIMAL DEVELOPMENT Used by Vygotsky to describe the new learning territory that the teacher should be scaffolding so that pupils can grow into new understanding.
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