History with citizenship        2004-05

Introduction

Welcome to the PGCE History with Citizenship course. This handbook is a guide to the course, which focuses on the nature and challenge of teaching both history and citizenship in school. The course will examine practical issues of where and how the two subjects are to be delivered and how their introduction can be managed. You will be expected to draw on your own subject knowledge as well as demonstrating a lively interest in current affairs, community involvement and a commitment to exploring controversial and ethical issues. To complement the practical elements of the course you will be required to read extensively and to complete a series of self directed activities designed to help you develop as a reflective individual as well as an effective classroom practitioner. Peer teaching sessions will enable you to practise teaching others about an area in which you are confident at the same time as increasing your own subject knowledge. 
The school experience element of the course in terms 2 and 3 allows you the opportunity to find your own voice and sense of self as a teacher, and to make living connections between theory and practice. The six seminar days in these two terms will enable you to discuss these connections and reflect on your own teaching with your peers and university tutors.
Education for citizenship is a new subject in school and history is probably one of the oldest. You are thus entering the teaching profession at an exciting time as schools try to grapple with making established subjects relevant to the needs of the 21st century and introducing a new area designed to help young people become informed, active and responsible citizens. Learning to teach these subjects in school will therefore have their own particular challenges and we hope that you will meet these with an informed sensitivity and intelligent professionalism. 

Becoming a teacher is a challenging process: at times exhausting, at times exhilarating.  Your PGCE will make great demands upon your energy, your intellect and upon your personal organisation.  Teaching history and citizenship requires teachers who are well-prepared and intellectually rigorous, who know how to match their teaching strategies with the needs of individuals, and who are imaginative, creative and flexible.  We hope that learning this will be both demanding and satisfying, and that you leave at the end of the PGCE year  feeling prepared,  confident and inspired to follow your chosen career.
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COURSE AIMS
· to foster in you a commitment to developing your own knowledge and interest in history and citizenship, both within the PGCE course and beyond;
· to introduce you to how children learn in history and citizenship
· to introduce you to principled strategies for teaching history and citizenship
· to offer you contexts for learning through observation, participation, collaboration and co-operation;
· to develop your skills of critical reflection;
· to nurture an understanding of, and an enthusiasm for continuing professional development
· to develop your skills as an independent learner
ADMINISTRATIVE INFORMATION
Much of the relevant administrative information is included in the PGCE Programme Handbook, and there seems little point repeating it here.  Full details about the school-based work components, and about the formal assessment procedures are included, as is all the timetabling and diary information.  Your attention is also drawn to the section describing procedures for self-certification in the case of illness, and the procedures for requesting leave of absence.  You are strongly recommended to read the PGCE Programme Handbook thoroughly and to continue to use it for reference.  The following information is specifically subject-related.

Attendance:
Punctuality and consistent attendance at all Main Subject history and citizenship sessions is required.  Precise timings of sessions may vary, but you will always know start times and venues in advance, and you can safely assume that no sessions will extend beyond the normal university day.  Given the intensive nature of the course, absence from one workshop session usually means that you will have missed the only session on that particular aspect of history and citizenship teaching.  Absence due to illness or legitimate personal reasons must be cleared following the procedures outlined in the PGCE handbook, and of course it is expected that you will make up work missed through absence from any session, whatever the reason for absence.  Increasingly, references for teaching posts explicitly ask for comment on punctuality, attendance and health record and the standards set by the university merely reflect accepted professional practice.   

Teaching Staff
The citizenship element of the history and citizenship course is taught by a team of specialists in different areas, and supported by LEA specialists and teachers from partnership schools.
Citizenship:

Cathie Holden 

Research interests:  global citizenship: children’s concerns, students’ knowledge of and motivation to teach, parents understanding. 
Paula Bradley-Smith         
Teacher, Torquay Girls’ Grammar School (Humanities specialist status)

Bernie Ashmore

Education Trainer and Consultant, formerly Oxfam Development Education Adviser and Humanities Adviser, London Borough of Enfield.

With support from:

Bryce Wilby

Teacher, (formerly i/c Citizenship, Priory High School, Exeter)
Will Ord

Education Consultant (Citizenship, Philosophy for Children, RE, Thinking Skills)



Pastoral Support:
As your Main School-based subject tutors for history and citizenship we are keen to support all aspects of your postgraduate year, including offering a willing ear for all the niggly irritations which may befall you!  During the first term you will each be formally allocated a tutorial time, but do not hesitate to arrange to see us if anything is worrying you, however trivial you might think it is.  During school-based work, you will have an opportunity to discuss personal and pastoral issues when you are visited in school, but again do not feel constrained by this.  You can contact us at anytime during school-based work, though it may be easier to catch us in the evenings at home. Email is the most efficient form of contact, even if only to arrange a time to ring.

The relevant telephone numbers are:

Cathie Holden



Paula Bradley Smith
Home: 
01363 84039

Home: 01392 833283
University:
01392 264856


E-mail:
c.e.holden@ex.ac.uk.
E-mail: 
paula.guy@ntlworld.com 
Our secretary is Lucy Smith, and she will take messages and forward them to us if necessary.  Her office is BC113: email  L.M.E.Smith@exeter.ac.uk and telephone 01392 264960
Association of Citizenship Teachers
This is an excellent professional association for teachers of citizenship, which provides cheap and well-trialled teaching materials, regular information on current practice, and intelligent debate in its journal. 

The membership fee is tax-deductable!
Contact:

ACT, 

Ferroners’ Road,

Shaftesbury Place, Off Aldersgate Street,

London EC2Y 8AA.

020 7367 0501

www.teachingcitizenship.org.uk 

	HISTORY WITH CITIZENSHIP PROGRAMME – AUTUMN TERM 

	
	
	Morning                                                           Afternoon             

	Oct 4

Week 3

	Mon
	Induction Day : Citizenship (CE)
	Induction Day

	
	Tues 
	History
	

	
	Thurs
	With ECS:  What is a Citizen?   

Professional  Studies 11am
	Professional Studies 3.15pm

	
	Friday 
	CE: Background and rationale
	Global Citizenship

	Oct 11

Week 4  
	Mon
	History
	

	
	Tues 
	History
	

	
	Thurs
	With ECS: The Child as Citizen

Professional Studies
	Professional Studies

	
	Friday
	CE: assessment and accreditation
	Resources, text books & lesson planning

	Oct 18

Week 5  
	Mon
	History
	

	
	Tues 
	History
	

	
	Thurs
	With ECS: Active Citizenship

Professional Studies     
	Professional Studies     

	
	Friday
	CE: Teaching about community
	School as community

	Oct 25

Week 6
	Mon 
	History 
	

	
	Tues 
	History
	

	
	Thurs
	With ECS: Education through citizenship

Professional Studies
	Professional Studies

	
	Friday
	CE: Political literacy: voting & elections
	Approaches to assessment

	Nov 1

Week 7
	Mon
	History
	

	
	Tues 
	History
	

	
	Thurs
	With ECS: Understanding government

Professional Studies
	Professional Studies

	
	Friday
	CE: Teaching about controversial issues
	Human rights and responsibilities

	Nov 8

Week 8
	Mon 
	History
	

	
	Tues 
	Citizenship  conference: London
	

	
	Thurs
	Professional Studies 

EAL session
	With ECS: Community action fieldwork

	
	Friday
	CE: Ethnicity, diversity and equality 
	Meeting school mentors

	Nov 15
	
	INDUCTION SCHOOL 1
	

	Nov 22

Week 10
	Mon 
	History
	

	
	Tues
	History
	

	
	Thurs
	With ECS: Cultural diversity

Professional Studies        
	Professional Studies        

	
	Friday
	CE: Cross curricular links: science

Making links with primary
	Cross curricular links: geography

Provision for post 16

	Nov 29

Week 11
	Mon 
	History
	

	
	Tues 
	History
	

	
	Thurs
	With ECS: NGOs : working with children

Professional Studies        
	Professional Studies        

	
	Friday
	Workshops with PGCE primary 
	The economy and taxation

	Dec 6

Week 12
	Mon 
	History
	

	
	Tues
	History
	

	
	Thurs
	Presentations by ECS of community work

Professional Studies 
	Professional Studies

	
	Friday
	CE: The law & the criminal justice system
	Evaluating schemes of work


HISTORY WITH CITIZENSHIP PROGRAMME
The outline details of the University-based element of the history and citizenship programme are detailed overleaf, though alterations and additions may be made to take advantage of your own skills and experience, and to make use of any local opportunities or topical events which might be scheduled during your postgraduate year. 

The citizenship course

The citizenship course takes place on Fridays from 9.15 to 5.00 during the Autumn term and on six seminar days in the Easter and Summer terms.).This course will equip you to teach all aspects of the National Curriculum programme for CE. It will be delivered through a variety of teaching styles, including practical workshops, role play, simulation games, discussion and debate, thus modelling appropriate pedagogies for the classroom.  Underpinning this course are three important elements which are integral, not additional to the course. These are:

1) work with ECS students

On most Thursdays in the autumn term from 9.15 to 10.45 you will work with the second year undergraduate students from the Education and Childhood Studies (ECS) programme who are taking a one semester module on Citizenship, Ethnicity and Community.  This will enable you to develop your subject knowledge, practise your teaching skills (through delivery of micro-teaching episodes) and to learn with them about community action.  

2) self directed tasks 

Each week you will be given a self directed task (DT) which is to be completed either on Monday or Wednesday, ready for the Friday session. These tasks are an important element of the course: they involve preparation for forthcoming sessions or for work in school and should be kept in a separate section in your file. They will be checked by tutors.

3) peer teaching (micro-teaching episodes)

One of your self directed tasks will be to work with another student to prepare a 20 minute micro teaching episode. You are invited to choose an area of CE about which you feel confident and knowledgeable and teach this to your peers, either during the taught CE course or on the Thursdays with ECS. More details are on  page 16.

NB:  On Thursday afternoons, from 2.00-3.00 there will be sessions on agendas or personal tutorials. You should aim to keep this time free for these.

Rooms

Thursdays 9.15 to 10.45 with ECS: BC220 all weeks

Thursday s 2.00- 3.00 
Weeks 3,4,6,7,8,10,11,12 : JS109, week 5: JS107

Friday s 9.15 – 4.30 
Weeks 3,4,5,6,10,11: G27




Week 7 JS07




Week 8: G25




Week 12: JS113

All seminar days: 
BC212

There are, in addition, important strands which thread through the sessions, notably ICT; Special Educational Needs; Differentiation; Class Management; Monitoring and Assessment; Personal, Social, and Health Education (PSHE); English as an Additional Language (EAL); Literacy; and Numeracy.  These strands underpin all teaching and should be at the heart of both your planning and teaching.   

	CITIZENSHIP PROGRAMME FRAMEWORK

	SEN/Inclusion
	Differentiation
	Class Management
	Assessment
	EAL
	PSCMS
	Literacy
	ICT
	Numeracy

	Human rights and responsibilities
	
	
	
	
	
	
	
	
	

	Ethnic and religious diversity 
	
	
	
	
	
	
	
	
	

	Political literacy
	
	
	
	
	
	
	
	
	

	The economy and taxation
	
	
	
	
	
	
	
	
	

	The work of community-based voluntary groups
	
	
	
	
	
	
	
	
	

	The significance of mass media 
	
	
	
	
	
	
	
	
	

	Consumer education
	
	
	
	
	
	
	
	
	

	Global citizenship
	
	
	
	
	
	
	
	
	


All the history and citizenship sessions are rooted in the Dimensions of Teaching and the three areas -  Professional Values and Practice; Knowledge and Understanding; and Teaching - are integral to all sessions.  However, at appropriate points within the sessions your attention will be drawn to specific aspects of the Dimensions of Teaching and their application in history and citizenship.

In order to achieve Qualified Teacher Status as a history and citizenship teacher you have to meet the requirements of the DfES Standards for the Award of Qualified Teacher Status, and in turn, meeting some of these requirements involves knowledge of other documents.   The principal documents are listed below:
Key documents: 

1. Qualifying to Teach DfES 2002 (upon which the Dimensions of Teaching are founded)
2. Curriculum 2000: The National Curriculum for Citizenship
3. Curriculum 2000: The National Curriculum for History

4. Curriculum 2000: The National Curriculum for Information Technology 
COURSE OUTLINE

	EDUCATION FOR CITIZENSHIP (CE)

Title of session                                  learning objectives 

	Week 3

4/10/04

Induction day
	· Introduction to the course
· Feedback on pre-course activity

	7/10/04

With ECS
What is a citizen?
	· Be aware of personal viewpoints and concerns

· Understand different conceptualisations of citizenship. 

	8/10/04 am

Citizenship education:

Background and rationale

	· Understand the development of Citizenship Education 
· Be aware of different interpretations of CE
· Understand the requirements of the National Curriculum for CE
· Understand curriculum provision at Key Stage 2. 

	8/10/04 pm

Global citizenship
	· Understand the concept of global citizenship

· Understand the world as a global community and the impact of globalisation
· Be able to evaluate strategies for teaching the global dimension

	Week 4

14/10/04

With ECS

The child as citizen
	· Understand the voice of the child with regard to local and global issues

	15/10/04 am

Assessment and accreditation
	· Understand current assessment requirements for CE

· Be able to reflect on the range of strategies used by schools 
· Know the structure and expectations of GCSE courses in CE

· Know how to consider issues of differentiation


	15/10/04 pm

Resources & lesson planning
	· Evaluate current textbooks for CE, including teaching about the European Union
· Know how to locate and create resources (including the use of ICT) for teaching CE
· Understand the principles of lesson planning

	Week 5

21/10/04

With ECS
Active citizenship
	· Understand different conceptualisations of community

· Be aware of how to involve those with SEN in community action 



	22/10/04 am

Teaching about community
	· Know how to teach about the community: the world of work
· Know the importance of ethical and moral considerations

· Know how to use collaborative group work to teach about needs, rights and laws
· Know how community action projects contribute to CE 

	22/10/04 pm

School as community
	· Reflect on whole school approaches to CE
· Know how to foster active participation in the school community
· Understand the qualities of effective school councils
· Understand how to design effective lesson plans

	Week 6

28/10/04 am

With ECS 

Education through citizenship
	· Know about the work of Youth Parliament UK

· Understand how to plan for community action

· Know about opportunities for community action (DT3) 

	29/10/04 am

Political literacy:

Voting and elections
Visiting lecturer: Will Ord
	· Understand different approaches to voting and elections

· Understand the importance of voting in bringing about change

· Know how to use elections in the democratic school

	29/10/04 pm

Approaches to assessment

Visiting lecturer: Will Ord
	· Understand the principles of assessment for learning (KS3 Strategy)

· Understand the role of the CE co-ordinator in organising assessment across the school

· Know a range of strategies for formative/peer/self assessment

· Understand how to assess skills of enquiry and communication

	Week 7

4/11/04 am

With ECS

Understanding government
	· Know how to use ICT to foster democratic participation

· Know how to evaluate own teaching
· Be able to present ideas and issues effectively: Microteaching 1
· Understand how parliament works

	5/11/04 am

Teaching controversial issues
	· Understand the nature of controversial issues and the role of the teacher.

· Understand perspectives on teaching and learning styles

· Know a range of teaching strategies for teaching about controversial issues    

	5/11/04 pm

Human rights and responsibilities
	· Be able to present ideas and issues effectively

· Know how to evaluate own teaching: Micro teaching 2 

· Understand issues related to human rights, ethics and moral education 
· Know how to teach about rights and responsibilities at KS3
· Become familiar with QCA scheme of work, Unit 3  

	Week 8

9/11/04 all day

Conference in London 
	· Understand national perspectives on citizenship in history

	11/11/04 

Language and culture

With ECS
Fieldwork : community action
	· Understand the needs of children with EAL

· Know appropriate strategies for teaching children with EAL

· To have participated in community action in the local area

· Understand the opportunities of such action 

NB: students are not required to attend the Professional Studies lecture on CE thus giving time for involvement in ECS fieldwork

	12/11/04 am  

Ethnicity, diversity and equality
	· Understand the diversity of national, regional, religious and ethnic identities in the UK
· Know a range of strategies for fostering tolerance and respect

· Understand the needs of children with EAL

· Know how to develop thinking skills in the secondary classroom


	12/11/04 pm
	 Meeting with school  mentors

	Week 10

25/11/04 am

With ECS
Multi-cultural Britain
	· Understand the myths and reality of multi-cultural Britain:  Micro-teaching 3

· Know how to challenge racist attitudes in schools and community

	26/11/04 am

Making links:

with primary  and science  
	· Understand the opportunities for cross-curricular links between Science and Citizenship

· Know how primary-secondary transition in Citizenship can be effectively handled

	26/11/04 pm

Cross curricular links: geography

Provision for CE post 16
	· Understand the opportunities for cross-curricular links between geography and citizenship

· Understand the principles of education for sustainable development and links with CE   

· Understand the provision for CE in post-16 education

	Week 11

2/12/04 am

With ECS

NGOs : working with children
	· Know how to work effectively with NGOs: Micro-teaching 4
· Know how to plan a presentation, including the use of ICT

	3/12/04 am

Workshops with PGCE primary

(see p53 for details)
	· Understand a range of appropriate teaching strategies for working with Citizenship topics

	3/12/04 pm

The economy and taxation
	· Understand the nature of the economy: Micro-teaching 5: 

· Know a range of strategies for teaching about tax and the economy
· Feedback on DT6: evaluation of NGO websites

	Week 12

9/12/04 am

With ECS
Presentations by ECS
	· Understand the value and challenges of community activity

· Know how to assess the work of post 16 students 

	10/12/04 am

The law & the criminal justice system
	· Understand the criminal justice system:  Micro- teaching 6 
· Know how to use active learning to teach about the law  

· Know how to use a case study approach to teach about legal dilemmas and the role of the judge

	10/12/04 pm

Evaluating  schemes of work
	· Understand the principles of planning schemes of work 
· Understand expectations for School Experience 1


	DIRECTED STUDY TASKS – TERM 1

	Week 4     GCSE syllabi
	· Understand the provision for CE at KS 4

	Week 5     Lesson planning
	· Know how to plan a lesson for one of the KS3 QCA schemes of work

	Week 6    Community action 
	· Understand the potential for using the community for CE
· Know about local resources and community projects

	Week 7    Peer teaching preparation
	· Know how to present ideas and issues effectively through micro-teaching episodes  

	Week 9    Assessment data and markbooks 
	· Know how to interpret assessment data and set up effective record-keeping systems

	Week 10  Developing an ICT   
 activity
	· Know how to integrate ICT into the teaching of Citizenship

	Week 11  NGO websites
	· Understand the potential of NGO websites for work on voluntary organisations

	Week 12  Medium term plans
	· Know how to develop medium term plans


WORKSHOPS ON DECEMBER 3RD 
Workshops will include the following:

1)
Education for citizenship: the rights dimension          
Peter Barton, Unicef Education Officer South West
This interactive session will look at how the Convention on the Rights of the Child can enhance the ethos of the school, can contribute to education for global citizenship and can be taught across the curriculum.  There will be lots of activities to use in the classroom.
2)
Teaching about topical, political and controversial issues        
Cathie Holden

How do we address controversial issues in the classroom?  What role should the teacher take? How can we teach children about topical, political issues in an interesting and informative way? This workshop will look at practical ways of teaching about democracy in the primary classroom and the role of the teacher in dealing with such issues.

3)
Educating for and about traveller children                    

Anne Walker and David Williams
This workshop will offer information about Traveller culture and will look
at some of the issues involved in educating Traveller children.  There will be practical resources and guidance available.  Part of the session will also be devoted to practical work looking at an inclusive curriculum for all children
4)
Controversial issues and the great energy debate                       
Beth Gompertz
This workshop offers one way to model being an informed citizen by finding out about the issues and taking part in a major environmental debate. Using the challenge facing all governments of how to provide for future energy needs as our focus, participants will prepare their own knowledge of, and probing questions about, a range of possible energy sources before debating the issue and voting for the future. 

5) 
Refugees in the classroom: challenges and opportunities   

Heather Price 

This workshop will provide practical suggestions and suggest approaches to teaching about refugees and asylum seekers. We will also look at a range of resources and discuss how they could be used as part of a ‘refugee week’ in school.  

6)
Making the link: numeracy activities and global citizenship  
Andrew Bell
A chance to explore how global issues such as trade, water and food can be addressed through the KS2 and 3 numeracy strategies. The session will demonstrate how practical activity ideas and lesson plans can address issues of global citizenship while meeting numeracy learning objectives. 


7)
Conflict resolution: peer mediation

Karen Thompson, Torbay Advanced Skills Teacher for citizenship.

This workshop will address how children can be trained as peer mediators and can help resolve conflict in the playground. We will also look at anger management in the classroom. We will then discuss the primary /secondary transition in terms of how these skills can be transferred to a secondary setting. 

8)
Justice, equality and fair-trade

Paula Bradley-Smith

Managing role-play activities at KS3 will be the focus of this session, using ‘The Trading Game’ to illustrate the potential and the challenges of this type of classroom activity.  The session will also consider practical ways of managing plenaries and metacognition in the classroom.

	SEMINAR DAYS
Seminar days begin at 10am (prompt!)  and end at 4pm.  We are available either side of these times to meet you if you need to discuss anything, or just to have a chat. They will all be in BC212.

	SD1   January 28th  

am: responding to class management  experiences; differentiation

pm: the significance of the media 
	· Understand the importance of differentiation in  providing for the needs of all pupils in  CE
· Understand the implications of CE teaching for class management
· Know how to teach about the significance of the media
· Understand different approaches to media education

	SD2  February 25th 
am: using drama and role play to teach about controversial global issues
pm: PSHE and CE
	· Understand the potential of drama and role play to teach about sensitive and controversial issues 
· Know about the provision of resources in school for CE and PSHE
· Understand the links between PSHE and CE

	SD3  March 24th
am: assessment, reporting and recording

pm: preparation for Phase 3
	· Know how to assess pupils’ written work in CE
· Know how to make summative assessments in Citizenship
· Know how to diagnose pupils’ specific strengths and weaknesses in CE
· Understand record keeping and reporting to parents

	SD4   May 6th  

am: making connections: children’s literature and CE 

pm: presentations of assignment 3

	· Develop a personal commitment to knowing about appropriate teenage literature for CE  
· Understand the potential of teaching citizenship issues through English and Drama 

	SD5   June 10th  
Presentations of assignment 3
	· Be able to plan a scheme of work linking citizenship to another subject area


	SD6   July 8th  

Course Review
Career Entry Profile
	· Develop the ability to be a critical and reflective practitioner and reader of research



	SEMINAR DAY DIRECTED STUDY TASKS

	SD1   Behaviour issues and differentiation 
	· Understand the implications of planning and differentiation for class management

	SD2  PSHE and CE
	· Understand the links between PSHE and CE

	SD3  Assessing CE
	· Be able to evaluate assessed work

	SD4  Children’s literature and CE
	· Be able to provide texts which can be used in English and CE

	SD5  Presentations of assignment 3
	· Be able to plan a scheme of work linking citizenship to another subject area

	SD6  CEP drafting and finalising
	· Develop the ability to be a critical and reflective practitioner and reader of research


INFORMATION AND COMMUNICATION TECHNOLOGY IN HISTORY AND CITIZENSHIP

AIMS:  


· to ensure that you  meet the standards for ICT in Qualifying to Teach; 

· to ensure that you have knowledge and operational understanding of current advances in available information technologies;

· to ensure that you understand, observe and experience the practical applications of  information technologies in the history or citizenship classroom.

IMPLEMENTATION.

· At the start of Term 1 you will complete an ICT audit as part of your citizenship Subject Initial Needs Analysis in order to establish baseline competence.  This is both to help you identify your needs and to help us in supporting and guiding your use of ICT.

· During Term 1 you will be offered specific induction and practical training sessions through IT services to meet your personal needs.   This first term is a useful time to familiarise yourself with aspects of ICT which are new to you - your school may not have the full range.  With all ICT facilities it is important not just to observe how the technologies can be used, but to have ‘hands on’ experience yourself, even if it can be a little frustrating occasionally!

· Term 1 citizenship workshops include consideration of the practical implications of information technologies in the classroom and our workshop sessions will exemplify how using ICT can be integrated into classroom work.  

· You are encouraged to make the fullest possible use of your existing knowledge and understanding of information technologies, both at university and in school.  Where you are particularly competent, you will be encouraged to share your knowledge with peers, and to use your knowledge in school.

· During your school experience you will be expected to use ICT both for preparation of teaching materials, and to promote learning in history and citizenship.  To help focus your developing understanding of the range of ICT possibilities, you will need to integrate the use of ICT into your teaching of history and citizenship.     Examples of classroom tasks are included in the course notes.

· Whilst it is understandable that your first priority is achieving competence with the available technologies, it is fundamentally important that you recognise this as only the starting point to integrating ICT effectively into the classroom.  Your principal aim both for this course and beyond is to harness the potential of ICT to enhance pupils’ learning.  This demands perceptive evaluation of current uses and innovative, creative implementation strategies. 

GATHERING EVIDENCE OF USING ICT IN HISTORY AND CITIZENSHIP

Dimensions directly relevant to ICT
2.5:        Know how to use ICT effectively both to teach your subject(s) and to support your wider 
              professional role.
3.3.10:    Use ICT effectively in your teaching.
Personal use of ICT (Dimension 2.5)
· The use of ICT to prepare teaching materials and learning resources; to research subject knowledge for teaching, or for academic assignments; to complete assignments; to communicate with tutors and peers.  There are many examples of your personal use of ICT in Term 1, which you should continue and extend through Terms 2 and 3. 

eg online registration process; word-processing your assignments; making OHTs with a word-processor;   downloading digital images to create resources such as OHTs; accessing websites to read policy documents (DfES Standards website); use of group e-mail to communicate and exchange ideas or resources; using Powerpoint for peer teaching; practising the QTS Skills Tests using the online materials.

Knowledge of ways to use ICT in history and citizenship (Dimension 2.5)
· There are aspects of ICT which will be introduced in university sessions or which you know from previous experience but which you have not been able to use in school because of limited resources or access.  This is still important knowledge and is relevant as evidence.
eg  using websites to search for information;  using websites to access government; using Powerpoint as an interactive teaching medium.
Use of ICT in teaching   (Dimension 3.3.10)
· This is a crucial feature of your school-based work and it is important that you actively seek opportunities to use ICT to support teaching and learning.  This is far more than taking children to a computer suite!   There are huge opportunities in history and citizenship for using ICT as a teaching and learning tool and not all of them require access to high tech equipment.  It is useful to think about this Dimension in terms of how you as a teacher use ICT in the classroom, and the opportunities you give pupils for using ICT.

· Use of ICT by teacher:
eg demonstrating text types through annotation of an OHT;   designing purpose-built teaching activities using content-free software; to provide curriculum access for pupils with SEN; using video clips. 

· Use of ICT by pupils in a subject specific context:

eg producing persuasive campaign leaflets in Publisher; preparing a digital photo montage of the      community;  composing writing on screen; preparing OHT or Powerpoint as a prompt for oral presentation. 

PEER TEACHING
During Term 1 you will all have an opportunity to teach in front of your peers.  For the peer micro teaching, the episode will concentrate upon developing your skills of effective explanation.  The teaching episode will involve explaining a key concept from the citizenship curriculum.  Each peer micro teaching episode will be for twenty minutes, and will use Powerpoint, thus addressing  Dimension 3.3.10:  Use ICT effectively in your teaching.    It will inevitably be principally ‘teacher-talk’ as your aim in this case is to explain a concept clearly, but you are also encouraged to include  a small activity, or ‘audience participation’, if possible.   However, remember that the focus is effective explanation, and your goal should be to engage your peers’ interest and explain your allocated concept to them clearly.  
The peer teaching episodes will also be accompanied by the preparation and annotation of agendas in order to clarify and make meaningful the process of learning you will be following whilst on school-based work.  Prepare an agenda, using a word-processor,  outlining your episode and we will annotate it for you as you teach.  You will need to think about the ‘micro-steps’ involved, but also about writing it in a way that supports your explanation.  Too much detail in continuous prose is hard to glance down at!    Remember that the agenda is not a lesson plan: it covers how you will teach, not what content and activities your peers will do.    In designing your agenda, think carefully about your Powerpoint presentation will be used to support your explanation; how will you use it to introduce subject-specific vocabulary; what examples will you choose; how will present the subject content clearly around a set of key ideas; how will you use the slides to pace your explanation; how will the visual design support your explanation and so on.   Following your peer teaching episode write an evaluation of your experience, focusing firstly, upon the quality of your explanation and instruction and secondly, upon other issues which may have arisen.

Please complete the evaluation on the same day as your peer teaching episode and hand it to Cathie or Paula as soon as possible for comment.

In addition to this, you are asked to prepare a maximum of two pages of ‘key facts and figures’ on the area you are teaching in order to help your peers’ development of their subject knowledge. This will help in addressing dimension 2.1  Have secure knowledge and understanding of the subject(s) you are trained to teach. You might also want to include in your handout contacts for further information and resources. You should bring sufficient handouts for the group and also send the information as an email attachment to Cathie so that it can be put on the website. 

DIRECTED STUDY
To build on the contact sessions, there is a programme of Directed Study in Citizenship which will complement and extend your learning.  This forms an important element of the course as it gives you the opportunity to develop your thinking in more depth and at a level appropriate for you.  The Directed Study tasks also provide a chance for you to demonstrate your self-management and professional skills.  You are strongly advised to read widely throughout the year in order to consolidate, clarify and develop your understanding of teaching and you should dedicate a regular amount of time to this throughout the year.

The Directed Study tasks (DTs) need to be done at the specified time as they are integral to that part of the course - in any case it is good professional practice to deal with work as it arises, rather than delaying it and subsequently becoming oppressed by a daunting backlog!  Similarly, the tasks are designed to be completed in the time allocated: use this as an opportunity to develop time management skills.  It would be very easy to spend vast amounts of time on each of the Directed Study tasks, but you do not have vast amounts of time.  Concentrate rather on working in a focused and productive manner and completing the task in the time required and to a good standard.   All the Directed Study tasks outlined below will be explained in detail in the relevant session.

Week 4: 
GCSE syllabuses.

Objective:  To understand current provision for CE at KS4

Dimensions of Teaching:    2.1 Be aware of pathways for progression through 14-19
Task: Visit the citizenship website and access the GCSE courses. Imagine you have been asked your advice on the suitability of a particular course for your school.  Select one syllabus and write a brief memo to your head of department outlining what you consider to be three positive features of this course and also possible challenges. Bring to the morning session on 15/10.

Week 5:
Lesson planning

Objective:  To know how to plan a lesson for one of the KS3 QCA schemes of work
Dimensions of Teaching 3.1.1 Plan… content of work relevant to that age range.
Task:  Visit www.standards.dfes.gov/uk and access the KS3 schemes of work for citizenship. Choose one (but not Unit 3) and devise a 40 minute lesson to cover one aspect of the scheme. You should state which year group this is aimed at and show evidence of differentiation. You should also add a brief paragraph justifying your decisions. Hand in to PBS on 22/10. 
Week 6:
Community Action
Objective:   To understand the potential of using the community for CE 

Dimensions of Teaching:   3.1.5 Plan opportunities for pupils to learn in out-of-school contexts,
Task: Research the potential of the area local to your school (or to the university) for community action. You might want to visit local projects, explore websites, contact local activists or explore new avenues. Make notes on the possibilities, with contact people and available resources.  Bring to the session on 28/10.

Week 7:
Preparation of Powerpoint and planning for peer teaching
Objectives: to know how to use PPT as a teaching tool to stimulate interest; to know how to present ideas and issues effectively.
Dimensions of Teaching:  3.3.10 Use ICT effectively in your teaching, 2.1  Have secure knowledge and understanding of the subject(s) you are trained to teach at a standard equivalent to degree level.

Task: Prepare your peer teaching episode plan, and write the agenda to accompany it.   Carefully prepare the PPT show which you will use to enhance your explanation.  Your teaching will be selected from one of the following areas, according to the strengths of the group:

· Parliament

· Human rights

· Multi-cultural Britain

· The work of voluntary groups

· The criminal justice system

· Taxation, debt and the economy

In addition prepare a handout of not more than two pages of key facts and figures. 

Week 9:
Understanding and interpreting assessment data


Objective:   Understand how statistical assessment data can be informative

Dimensions of Teaching:    3.2.4  Identify and support more able pupils etc



Task:  collect class lists and performance data for at least three of the classes you will be teaching in January: KS2/KS3 test results; GCSE predictions; CATs scores; Reading Age scores etc.    Set up a markbook in which you record class lists and assessment data; and think about what the data tells you about the range of abilities and needs in these classes.

Week 10:
Developing an ICT activity
Objective: to develop confidence in designing purposeful ICT tasks



Dimensions of Teaching:   2.5 Know how to use ICT effectively to teach your subject
Task:  design one computer-based pupil activity, using any of the ideas raised in the sessions as a model or using ideas gained elsewhere.  Specify clearly the learning objective for the task. This should be in your file for tutors to see. 

Week 11:
NGO websites


Objective:   Understand the potential of NGO websites for work for teaching CE
Dimensions of Teaching: 1.6   Understand the contribution that other professionals make to teaching and learning. 2.5 Know how to use ICT effectively to teach your subject
Task:  Visit five NGO websites (see reading list). For each site selected, identify the following:

· Links to programme of study for citizenship

· Best feature

· Worst feature

· Possible uses

· Specific educational section

Bring this to the afternoon session on 3/12.

Week 12:
Scheme of Work Medium term Plan
Objective:  Know how to develop medium term plans, with a clear focus on learning

Dimensions of Teaching:   3.1.1 and 3.1.2 Set challenging teaching and learning objectives… and plan sequences of work…

Task: Complete a Medium Term Plan for a topic you have been asked to teach on Phase 2.   Use the template provided and bring to the afternoon session on 10/12.
DIRECTED STUDY TASKS FOR SEMINAR DAYS
SD  1:
Behaviour Issues and Differentiation     

Objective:  To understand the implications of planning and differentiation for class management

Dimensions of Teaching:   3.3.9 establish a clear framework for classroom discipline to anticipate and manage pupils’ behaviour constructively, 3.3.4  Differentiate your teaching to meet the needs of pupils,


Task:  Bring to the session two examples of class management issues which have arisen either in your own teaching or in teaching you have observed.
SD  2:
PSHE and CE

Objective:   Understand the links between PSHE and CE
Dimensions of teaching 2.2 Be familiar with the programme of Study for Citizenship and the NC Framework for PSHE.
Task: Identify how the following topics are taught in your school: drugs, work, sexuality, human rights. Are they taught from a citizenship or PSHE perspective? Bring notes on this to the session (see Gearon p117).  In addition bring to the session two resources you have used yourself or seen used successfully in school to cover either PSHE or citizenship. These could be video clips, worksheets, websites or text books. Come ready to share with others.
SD  3:
Assessment, recording and reporting     

Objective:   Be able to evaluate assessed work

Dimensions of Teaching:   3.2.3 Assess pupils’ progress accurately…


Task:  Bring to the session 3 examples of pupils’ work, from a low, medium and high attainer. These should all be marked. Also bring an example of reporting on CE at KS3 from your school. Names should be removed. 

SD  4:
Children’s literature and CE     

Objective:   Be able to provide texts which can be used in English and CE

Dimensions of Teaching:   2.1 Understand the cross-curricular expectations of the NC and the National Strategy for KS3


Task:  For this session you should have read at least two teenage novels which relate to issues in CE. Bring one to the session and come prepared to explain to your English specialist peers how this might be used to help in the teaching of CE.
SD  5:
Presentation of assignment 3     

Objective:   Be able to plan a scheme of work linking citizenship and history

Dimensions of Teaching:   2.1  Have secure knowledge and understanding of the subject(s) you are trained to teach at a standard equivalent to degree level.

Task:  Come ready to present your scheme of work for assignment 3. see page 27 for details.
SD  6:
Career Entry Development Profile     

Objective:   To develop the ability to be a critical and reflective practitioner 

Dimensions of Teaching:   1.7  Be motivated and able to take increasing responsibility for your own professional development

Task:  At your final Supervisory Conference, discuss your strengths and areas to develop  with your mentor and draft your Career Entry Development Profile.  Complete the CEDP electronically and email the draft to your UVT by July 2nd.
LINKS WITH PROFESSIONAL STUDIES LECTURE PROGRAMME
The Professional Studies lecture course is an integral part of the PGCE programme and should not be viewed as a separate or discrete entity.  The PGCE history with citizenship course aims to reflect or anticipate the elements introduced in the Professional Studies lecture programme, and to consolidate and extend your understanding of the issues raised.  Many of the issues are integral to citizenship sessions and are referred to throughout the course: the Professional Studies course introduces many of the strands which thread through the course, as exemplified in the diagram on page 7.  The links identified below are explicit, planned into the Main Subject programme and substantial, rather than incidental or implicit.  
	DATE
	LECTURE THEME
	CITIZENSHIP LINK SESSION

	7 October
	The National Curriculum
	National curriculum for CE

	
	Theories of learning
	

	14 October
	Assessment
	 Assessment and accreditation in CE

	
	Social and Emotional Development 11-18  
	

	21 October
	Gifted and Talented Pupils
	Whole school ethos: extending able pupils

Using thinking skills in group work activities

	
	Thinking Skills
	

	28 October
	Statistics and Benchmarking and school improvement  
	

	
	The Exeter model of cognitive apprenticeship
	

	4 November
	Special Educational Needs
	Teaching controversial issues

	
	Issues of Difference: gender and sexuality
	

	11 November
	Issues of Difference: race and ethnicity
	Strategies for fostering tolerance and respect

	
	Citizenship in the Curriculum 
	

	25 November
	English as an additional language
	Primary – secondary links

	
	Pastoral care and the Role of the Tutor
	

	2 December
	Behaviour management
	Conflict resolution workshop

	
	The Key Stage 3 strategy
	

	9 December
	Personal, Social and Health Education
	The value of  community service 

Assessing the work of post 16 students

	
	The 14-18 curriculum
	


The school-based Professional Studies programme is not intended to be an ‘extra’ to your  work teaching history with citizenship in the classroom.  You should use the ideas and information provided in these sessions to enrich your understanding of how you are meeting pupils’ needs in the classroom, and to become increasingly aware of the wider educational issues which arise within a school community.

ASSESSMENT
WRITTEN REQUIREMENTS
Main Subject assignments are marked by your citizenship tutors and a sample will be second marked by another citizenship tutor or a school-based subject tutor from one of our partner schools.  Apart from the accepted standards of presentation and accuracy, we are looking for evidence of supportive and relevant background reading and clear signs that you are using your personal observations and learning in school and University to forge links between your school-based work and the University element of the course.  You will be expected, where appropriate, to read around the assignment topic and provide a bibliography.  Please use the Harvard method of bibliographic referencing, as outlined in the PGCE Programme Handbook.  All assignments should be word-processed.  There is generally easy access to computers across the site, though they do become busy as assignment deadlines approach! Descriptions of the assignments and the assessment criteria follow this section.
Your written work will be marked with careful attention to the quality of your writing, including accuracy in spelling and punctuation, the richness and appropriacy of the vocabulary used, and the clarity of the structure and arguments presented.  
Submission of work:
It is expected that all your assignments will be ready for submission by the appropriate due date – there are no extensions permitted.  The course assignments for history with citizenship have been very consciously selected to be of the maximum practical benefit to you, whilst at the same time encouraging rigour of academic thought and application.  Please submit all assignments to Lucy Smith, in BC113 on or before the due date.  She will give you a receipt for the work.
Coping with assignments:
Every year for some students the assignments assume a significance of elemental proportions, and dominate everything.   Although they are obviously important, they should not be a source of stress or cause you to miss lectures or personal commitments.  Use the assignments as an opportunity to develop good time management skills.  And remember, if you are becoming very anxious come and see us - sooner rather than later!
Please do not ask for extensions to assignment deadlines: any assignment not submitted on the due date is deemed LATE and must be accompanied by a letter explaining the reasons.  Of course, where there are exceptional circumstances these will be taken into account.   But it is up to you to plan ahead and organise your time in order to meet those deadlines, and it is always very frustrating for those who have worked hard to meet a deadline to find that others have been given additional time.
Informal assessment:
Throughout the course you will be asked to undertake tasks or small-scale investigations which are not formally assessed, and which do not contribute to your final grade.  The production of your first lesson plan  (DT2) is an example of such informal assessment. All these tasks are carefully chosen to enrich your PGCE experience in history with citizenship, not to burden you with unnecessary work.  We are keen that you should see all work on the course as important, rather than only that which will be formally assessed - just as you will expect pupils to work hard on all classwork, and not just on work to be handed in! 
ASSESSMENT OF ACHIEVEMENT OF THE STANDARDS FOR THE AWARD OF QTS.
Your progress towards meeting the DfES standards is continuously assessed, using a system of agendas, action plans and formal reports.  Both the school and the University are equal partners in this process of assessment and you will always be fully involved with your assessment at every stage.    The PGCE Individual Development Portfolio is specifically designed to give you ownership and control of the assessment process and you are strongly advised to be active in assessing your own progress and development needs.  The assessment process is described in detail in the PGCE Handbook.  In June some of you will be visited by the External Examiner.  If you are at risk of failing, the examiner will visit to ratify or amend the school and university decision.  However, in most cases the role is as moderator, ensuring that the standards of our course are acceptable nationally.  If you are to be visited in this way you will be fully informed beforehand.  

ASSIGNMENT DETAILS

Assignment 1:  Citizenship education through community action

Brief: Identify a local project that pupils can become actively involved in and indicate how this might be incorporated into the citizenship curriculum. You should demonstrate an awareness of both the opportunities and challenges of community action, the links to local government, its place in the curriculum and the practical implications of such work, including health and safety.  Detailed guidance is given on p26.
Length: 3000 words

Dimensions of teaching focus:   3.1.5  Plan opportunities for pupils to learn in out-of-school contexts, such as school visits, museums, theatres, field-work and employment-based settings, with the help of other staff, where appropriate.
Assignment due:  10 December
Assignment 2:  Case study: assessing pupil progress
Brief: Analyse and assess the progress of a pupil in CE in one of your classes. You should demonstrate an awareness of the challenges of assessment in general and assessing citizenship in particular, drawing on your reading and course input. The assignment will include the assessment of both skills and knowledge. 

Detailed guidance is given on p27. 

Length: 3000 words 

Dimensions of Teaching Focus:   

3.2.1 Make appropriate use of a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives, and use this information to improve your own planning and teaching.

3.2.3  Assess pupils’ progress accurately
Assignment due:  24 March
Assignment 3:  Presenting a scheme of  work for history and citizenship
Brief: Present a six week scheme of work for a history and citizenship linked topic, including a teaching activity.  You may use  4 OHTs and will have 20 minutes to provide an outline of the scheme of work and details of one lesson in depth. You should also teach an aspect of that lesson to the group. The 4 OHTs will be put on the citizenship website.   Detailed guidance about this assignment is given on page 28. 
Length: 20 minutes presentation and 4 OHTs
Dimensions of Teaching Focus:  3.1.2 Use the teaching and learning objectives in 3.1.1 to plan lessons and sequences of lessons, showing how you will assess pupils’ learning. You take account of and support pupils’ varying needs so that girls and boys, from all ethnic groups, can make good progress.
Assignment due: 10 June
ASSESSMENT CRITERIA FOR CITIZENSHIP EDUCATION THROUGH COMMUNITY ACTION
DISTINCTION (70% and above):
The assignment will be detailed and lucid in all its elements, and will include evidence of wide critical reading about community and active learning.   The assignment will demonstrate in its commitment a clear awareness of the ethical considerations of research and the value of research in developing teacher competence.  Strategies for analysing the pupil’s work may include purpose-designed diagnostic assessment tools or diagnostic tools available from reputable sources and will show understanding of appropriate methodology. There will be evidence of careful and perceptive analysis of  assessment data and links to pupil progress and planning.  The conclusion will be focused and intellectually rigorous, and will reveal the extent to which the process of conducting action research has altered the student’s perceptions and will indicate how the student’s practice will alter in the future.

MERIT (60-69%):
The assignment will be thoughtful with a well-defined focus, and will include evidence of secure critical reading about assessment in general and CE in particular.  The selection of assessment tools will be appropriate and may include purpose-designed diagnostic assessment tools or diagnostic tools available from reputable sources.  There will be a good analysis of the assessment data. The conclusion will demonstrate a good working knowledge of the material and the issue under research and will give clear pointers for the pupil’s development.  There will be clear evidence of altered perceptions on the student’s part.

PASS (50-59%):
The assignment will be adequate, though the balance between the various sections may not be secure, and there will be evidence of sound wider reading about the chosen subject.  It will be committed and professional.  The selection and application of assessment tools will be generally competent. The analysis of the pupil’s work may rely more heavily on personal judgements than an awareness of the pedagogical issues and may tend towards generalisation. There will be some evidence of altered perceptions on the student’s part. 

WEAK PASS (40-49%):
The assignment will be sparse and limited, with inadequate background reading and critical analysis.  The case study will be perfunctory rather than analytical and the assignment will demonstrate little sense of engagement with the subject or the child. Assessment tools will have been used with limited discrimination or awareness of their appropriateness and the analysis of the empirical or experimental work will be satisfactory.   There will be limited evidence of any altered perceptions on the student’s part.
FAIL (39% and below):
The assignment will be brief and may have omitted one of the necessary sections.  The reference to background reading will indicate a lack of basic knowledge about the issue. The assessment tools will be poorly applied and insufficiently understood.  The conclusion will be tenuous and insubstantial and the process of conducting research will have had no impact on the student’s perceptions or practice.

ASSESSMENT CRITERIA FOR CASE STUDY: ASSESSING PUPIL PROGRESS.
DISTINCTION (70% and above):
The assignment will be detailed and lucid in all its elements, and will include evidence of wide critical reading about assessment in general and CE in particular.  The assignment will demonstrate in its commitment a clear awareness of the ethical considerations of research and the value of research in developing teacher competence.  Strategies for analysing the pupil’s work may include purpose-designed diagnostic assessment tools or diagnostic tools available from reputable sources and will show understanding of appropriate methodology. There will be evidence of careful and perceptive analysis of  assessment data and links to pupil progress and planning.  .The conclusion will be focused and intellectually rigorous, and will reveal the extent to which the process of conducting action research has altered the student’s perceptions and will indicate how the student’s practice will alter in the future.

MERIT (60-69%):
The assignment will be thoughtful with a well-defined focus, and will include evidence of secure critical reading about assessment in general and CE in particular.  The selection of  assessment tools will be appropriate and may include purpose-designed diagnostic assessment tools or diagnostic tools available from reputable sources.  There will be a good analysis of the assessment data. The conclusion will demonstrate a good working knowledge of the material and the issue under research and will give clear pointers for the pupil’s development.  There will be clear evidence of altered perceptions on the student’s part.

PASS (50-59%):
The assignment will be adequate, though the balance between the various sections may not be secure, and there will be evidence of sound wider reading about the chosen subject.  It will be committed and professional.  The selection and application of assessment tools will be generally competent. The analysis of the pupil’s work may rely more heavily on personal judgements than an awareness of the pedagogical issues and may tend towards generalisation. There will be some evidence of altered perceptions on the student’s part. 

WEAK PASS (40-49%):
The assignment will be sparse and limited, with inadequate background reading and critical analysis.  The case study will be perfunctory rather than analytical and the assignment will demonstrate a limited sense of engagement with the subject or the child. Assessment tools will have been used with little discrimination or awareness of their appropriateness and the analysis of the empirical or experimental work will be just satisfactory.  There will be limited evidence of any altered perceptions on the student’s part.
FAIL (39% and below):
The assignment will be brief and may have omitted one of the necessary sections.  The reference to background reading will indicate a lack of basic knowledge about the issue. The assessment tools will be poorly applied and insufficiently understood.  The conclusion will be tenuous and insubstantial and the process of conducting research will have had no impact on the student’s perceptions or practice.
ASSESSMENT CRITERIA FOR SCHEME OF WORK: HISTORY AND CITIZENSHIP
DISTINCTION (70% and above):
The scheme of work will be detailed with a clearly set out sequence of activities.  Teaching ideas will be imaginative or well-chosen, and highly appropriate to the objectives of the scheme.  There will be evidence of careful consideration of teaching strategies, classroom management and resourcing.  The links between history and citizenship and the distinct nature of each will be evident The scheme of work will be of a distinctive quality. The presentation itself will be delivered confidently, with OHTs of a high quality. The teaching activity will relate to the overall aims of the scheme of work and will be conducted with confidence, underpinned by excellent subject knowledge.  It will engage participants and stimulate discussion. 

MERIT (60-69%):
The scheme of work will be clear and well-defined, with a focused sequence of activities.  The teaching ideas will be sometimes imaginative, but always well-chosen and appropriate to the aims of the scheme of work.  There will be evidence of secure consideration of teaching strategies, classroom management and resourcing.  The links between history and citizenship and the distinct nature of each will be clearly shown.  The presentation itself will be clear, with OHTs of a high quality. The teaching activity will relate to the overall aims of the scheme of work and will be conducted with confidence, underpinned by good subject knowledge.  It will engage the participants and stimulate discussion.
PASS (50-59%):
The scheme of work will be practical with a generally clear sequence of lessons. Teaching ideas will be sometimes imaginative, sometimes conventional, and generally allied to the aims of the scheme of work. There will be some consideration of teaching strategies, class management and resourcing.  The links between history and citizenship and the distinct nature of each will have been considered, though perhaps rather too generally.    The presentation itself will be adequate, with OHTs which are satisfactory. The teaching activity will relate to the overall aims of the scheme of work and will be conducted satisfactorily but may be lacking in inspiration.  Subject knowledge will be adequate.  Participants are engaged in the task. 
WEAK PASS (40-49%):
The scheme of work will be limited in development, with some sequencing of lessons but a  weak overall structure.  Teaching ideas will be adequate but unimaginative.  The links between history and citizenship and the distinct nature of each are not clear.  Consideration of teaching strategies, class management and resourcing will be limited.   The presentation itself will be pedestrian with OHTs which are just adequate. The teaching activity will have tenuous links to the overall aims of the scheme of work and will be delivered with hesitation and some lack of clarity.  It will only intermittently engage the participants.
FAIL (39% and below):
The scheme of work will be poorly developed, with weak sequencing of lessons and weak overall structure.  Teaching ideas will be unimaginative, and inappropriate to the aims of the scheme of work.  There is confusion about the links between history and citizenship. Consideration of teaching strategies, class management and resourcing will be inconsistent. The presentation itself will be lacking in clarity, with OHTs of a poor quality. The teaching activity will have little relation to the overall aims of the scheme of work and will be poorly delivered. There may be evidence of lack of subject knowledge.  
GUIDANCE FOR COMMUNITY ACTION ASSIGNMENT
Dimension of Teaching addressed by this assignment: 

3.1.5  Plan opportunities for pupils to learn in out-of-school contexts, such as school visits, museums, theatres, field-work and employment-based settings, with the help of other staff, where appropriate.
The knowledge and understanding required to tackle this assignment will be specifically addressed in term 1 sessions, including those on Thursdays with the ECS students. The following guidance will therefore be best understood in the context of these sessions.   
Education for and about the community is one of the three strands of CE identified in the initial Crick report (DfES 1999) and it has proved one of the most problematic. Many schools find it difficult to organise meaningful community action for their pupils although in some countries (eg Canada) community service has long been a part of school tradition. The purpose of this assignment is to allow you to look in depth at what we mean by community action or involvement and how this might best be fostered. Your work with ECS students should have alerted you to the potential for such involvement in Exeter, and DT 4 required you to research different community projects. You may use your work with the ECS students as your example, or you may choose another community action project you have researched or been involved in. 

Through the community project the pupils should investigate:

· The concerns of constituent groups of citizens

· Their strategies for making their voices heard and any involvement in decision making processes

· The role and function of local government (or other levels of government if appropriate)

Your assignment should include the following:

· a review of the literature available on teaching about community, as it relates to CE
· a description of your chosen community action project, with justification for your choice
· identification of the learning that a community based project entails  
· two individual lesson plans for the  ‘field work’  sessions
· exemplar resources to support your teaching (in the appendix)
· identification of health and safety issues for such fieldwork
· consideration of how you would include pupils with SEN in this work
· criteria for assessing the success of the project
· your conclusions about effective teaching about the community

· a personal reflection on what you have learned through doing his assignment

GUIDANCE FOR CASE STUDY: ASSESSING PUPIL PROGRESS
Dimension of Teaching addressed by this assignment:
3.2.1 Make appropriate use of a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives, and use this information to improve your own planning and teaching. 

This assignment is intended to develop your ability to assess pupil progress in CE and to equip you with some of the skills of the teacher-as-researcher.  The key to a successful assignment is focused analysis, rather than generalised description.  Depending on the child you choose this assignment is likely to touch upon general professional issues such as differentiation, equal opportunities, and social/cultural background.  

This work should build on the pre-course tasks where you looked at the assessment of skills in CE in both primary and secondary schools. In this assignment you are asked to focus  on 

1) knowledge and understanding about becoming an informed citizen

2) developing skills of enquiry and communication

The focus for 1) will be a particular unit of work or series of lessons you have taught on Phase 2. 

On each occasion set a task which will allow you to assess the pupils’ progress. You must photocopy their answers/record responses.  After each occasion you should analyse the pupils’ response in order to judge how they are performing. Be precise over the evidence that has led you to this judgement. You should then record what you intend to do to move the pupils on, to rectify their present ‘errors’ and to prepare them for the next assessment item. Include relevant tasks and photocopies in the appendix. You might want to use other subjects’ assessment criteria to help you.  For example, look at the work in history and English on literacy and oracy.

The following points will help you structure this assignment:

· a review of the literature available on assessment in general and on CE in particular
· a brief, but pertinent, account of your case study subject’s academic and personal history - achievement in KS2/3 tests; CATS scores; reading age; etc; 
· a brief description of the teaching context, ie the unit of work being covered and the expected learning outcomes
· a description of the tools you used/devised to assess the work and your assessment criteria
· a detailed analysis of two/three pieces of work by the child, ideally involving some diagnostic assessment (these may be oral work on tape or video);
· your conclusions about this child’s progress and possible teaching strategies to improve his/her learning
· your conclusions about effective assessment of CE
· a personal reflection on what you have learned through doing his assignment
Remember that you must be mindful of ethical considerations.  The child chosen should receive no more attention in class than any other children nor be singled out in any other way.   Do not use the child’s real name in your assignment and do not seek any information about the child’s background other than that which the school or class teacher is happy to give.

GUIDANCE FOR SCHEME OF WORK ASSIGNMENT: HISTORY AND CITIZENSHIP
Dimension of Teaching addressed by this assignment:
3.1.2 Use the teaching and learning objectives in 3.1.1 to plan lessons and sequences of lessons, showing how you will assess pupils’ learning. You take account of and support pupils’ varying needs so that girls and boys, from all ethnic groups, can make good progress.

The knowledge and understanding required to tackle this assignment will be addressed in term 1 sessions.   The following guidance is therefore best understood in the context of these sessions.  

The scheme of work you devise should link history and citizenship. You may choose to focus on both history and citizenship in each lesson or you may wish to have some lessons with a specific history focus and some with a specific citizenship focus. It is essential that you indicate the specific focus for each lesson, with appropriate learning outcomes.

This assignment is intended to help you understand both the practices and principles of planning effectively for learning.  There is no statutory way to approach planning, and the professional thinking which informs your planning is more important than elaborate, but uninformed, documentation.  The templates provided on pages 29 and 30 are intended to support that thinking.  This does not mean they are the ‘right’ way to plan and you may well adapt and develop these in the future. You are also advised to visit the citized website where there are examples of students’ schemes of work in citizenship.

Children’s learning should always be at the forefront of your thinking.  This means addressing what children will learn (objectives), differentiation, how learning will be assessed and above all, what teaching strategies will motivate, excite and support children in their learning.  

Presentation of the Schemes of Work
You should use  no more than 4 OHTs to explain your scheme of work. 

1) Present an overview of the scheme of work. You might wish to use the medium term plan on page 30 or make up your own based on the exemplar scheme of work on the CE website. Explain your rationale for choosing this unit and planning it in the way you have. You should give an overview of the learning to be addressed.  You should explain your thinking about timing, resources, the principal tasks and activities you will use, and how you will assess learning.
2) Present one lesson plan in detail. This might be the introductory lesson, or one which you feel particularly confident and inspired about. Your individual lesson plan should indicate the learning objectives for the lesson, and how you will differentiate for different children’s needs. You should think in terms of planning for low, medium and high ability learners as well as those with EAL. You may wish to use the lesson plan on page 29 or refer to those provided by Paula in the sessions.
3) Teach an aspect of that lesson with the group. Try to make this as interactive as possible and try to take an aspect or focus not covered in previous micro-teaching episodes. 

There will then be 10 minutes for questions and clarification. Your four OHTs should be sent as email attachments to Cathie for the website.  

Please note that the terminology of planning is not set in stone and different people use the same terms to mean different things.   You do not need to provide the resources, but if they are easy to locate or design, then please do.
	LESSON PLAN TEMPLATE

	CLASS:    
	DATE:

	LEARNING OBJECTIVE/S:    


	RESOURCES REQUIRED



	LESSON OUTLINE:

	Structure
	Groupings
	Activities

	Introduction

Episode 2

Episode 3

etc as appropriate

Lesson end/plenary


	Whole class; pairs; groups; individuals;


	

	ASSESSMENT/DIFFERENTIATION:

Where does diff. occur?  What learning, and whom, will be assessed?



	Evaluation of pupils’ learning:

After the lesson, on the reverse side of this plan you should evaluate pupils’ learning.  




INDUCTION TO SCHOOL PLACEMENTS
Induction to school 1:

The aims of this block of school-based work are outlined fully in the PGCE handbook (p36ff): it is primarily an opportunity for you to become inducted into your placement school, and to establish constructive relationships with your professional colleagues. Many schools have a formal induction programme for this period and you should make the most of this chance to gather relevant documentation and to file them appropriately where you can find them when you need them.  It is well worth reading them all thoroughly!   You should also spend some time in the classroom in this period, observing, assisting, teaching short episodes and working with groups of pupils. 

First Encounters:

During this serial placement you will embark on your first encounters with your new classes.   Don’t feel compelled to do too much teaching too soon, but don’t be tempted to delay your first classroom encounters.   Work closely with the class teacher and in advance decide which episode or element of the lesson you could lead.  Be clear about what you are expected to do - it’s very easy to think you’ve understood, but when it comes to explaining it to a class you suddenly realise you’re unsure yourself!  If in doubt, talk it through with the class teacher again.   Don’t be afraid to ask questions, and be clear about your objectives for your part of the lesson.  And above all - be well-organised and professional: it may be a one-off for you, but for the class concerned it’s part of their learning in citizenship.

Subject-specific focus:
Sometimes students and schools find it helpful to have a particular focus to their time in school, and some suggested themes are listed below.  However these are not requirements and if you are fully and usefully occupied by the school’s or department’s own programmes, then do not try to squeeze in more than can be reasonably be achieved. 

· What teaching strategies do teachers use to teach about controversial issues?

· What aspects of citizenship seem to get the most attention?

· What is the range of ability in the class and how does it affect the teaching?

· How is talk used to encourage children to explore ideas and express opinions?

You will almost certainly be involved in observing some lessons.   Where possible, most of these lessons should be active, with you working with small groups, or reading with the class and being generally participatory.  However, it is useful to observe lessons from a more detached perspective.  If possible, observe at least two lessons (not necessarily both in history or citizenship) and write a written observation using the Lesson Observation form and the prompts on p16 of the Programme Handbook.  This will be used to observe your lessons later so this will help to familiarise you with the processes of observation, and reflection on observations.   Keep looking at the Dimensions of Teaching and try to observe these dimensions in action in class.
There may be occasions in your induction week when nothing formal has been arranged for you.  If there is no class for you to go to, use your time wisely to read school documents and policies, to get a feel of how citizenship is taught across the curriculum as well as discretely, and to establish relationships with the staff.  Above all, be enthusiastic, professional and flexible.  Schools are committed to your training and will provide just about everything you ask for, but it may not be on the first morning!   So long as you complete the list overleaf before the end of the induction week, the timing is not important.

The Teaching File

The induction week is a useful time to begin to set up your teaching file: by being well-organised at the outset, you can save yourself a lot of frustration and time later.  Some people prefer to have a separate file for each class – there are no rules about these things, the point is to be purposeful and professional about your record-keeping.

The teaching file should be divided into sections by class (or in separate folders) with:

· A list of pupil names for that class

· Statistical performance data and SEN information

· The Scheme of Work for the current teaching

· The Lesson Plans for the current teaching

· Resources for the current teaching

· Memos, reminders etc relevant to that class

You will also need a markbook to keep records of pupils’ attendance and progress.

INDUCTION TO SCHOOL 2

The induction to school 2 in March follows a very similar pattern to your first school induction as you need to familiarise with a new context and new classes.  However, instead of an emphasis on first encounters, this induction period focuses on establishing your training needs in the new school.  The Transfer Profile is an important document to assist this process, and we encourage you to be as pro-active as possible in communicating your needs with your second placement school.

A checklist for each induction period is included at the end of this handbook to support you in gaining an effective induction experience.

MAIN SCHOOL PLACEMENTS
Visits by University Tutor:
You will be visited in school once per half term for your first placement and once in your second placement, more if necessary, and each visit is a significant occasion for talking about your progress, your trials and tribulations, and your achievements.  The visits are made by a small team of university visiting tutors.  You may not be watched in the classroom on the first visit as you will probably still be in the induction phase, although this may be a valuable opportunity to see you teach an episode.  The second and third visits will involve watching you teach, often with your school-based tutor.  On all visits we will talk to subject staff, and to your mentor, if possible.  These visits are a rich opportunity to pull together all elements of the course in the context of your school experience, but it does require you to be prepared for the visit.  The standard of your lesson preparation should of course be no different because you are being visited, but you need to remember to bring the following items into school with you for us to refer to during the visit:  
· your school-based work file;
· your Individual Development Portfolio ;
· a copy of your lesson plan for the lesson to be observed.
It is important that these visits are well-organised and that school colleagues are prepared to talk with us.  The ITT Co-ordinator is informed of forthcoming visits by post and many now arrange a timetable for the visit.  If no timetable is arranged, it is up to you to co-ordinate the visit using the schedule below.
	UVT VISIT TIMETABLE        Student name:

	
	Time and room

	Lesson observation
	

	Meeting with school-based subject tutor
	

	Meeting with mentor
	

	Meeting with ITT Co-ordinator
	


School staff are under pressure and we do not expect lengthy meetings to be arranged: ten minutes of quality time with a mentor is far better than a snatched conversation in a staffroom.
Telling you in this handbook that visits are not meant to be threatening is probably pointless, since you will not feel confident about that until we know each other better!  Our principal purpose in visiting you is not to assess you, but to help you understand how you are doing, and what areas to develop next.  We will also ensure that your placement is working well, and help you sort out any problems which may arise.  

The Exeter Model
The Exeter Model for preparing student teachers to teach effectively is now well-established and has been rigorously amended and fine-tuned.   By asking both students and teachers to think explicitly about the micro-skills of teaching it helps you to recognise and appreciate the subtle complexities of teaching, and allows you to have access to the ‘mystery’.  It equips you to evaluate your own teaching and to adapt and improve it.  
POST-16 EXPERIENCE
Although citizenship is not always taught as a discrete subject post-16,  the knowledge, understanding and skills of citizenship education form a very important part of the post-16 curriculum. Citizenship may be taught as part of the tutorial programme in Years 12 and 13 or with Key Skills.  Some institutions offer AS and A Level courses in General Studies and Critical Thinking and some offer an AS in Social Science: Citizenship.   In all these areas, significant contributions can be made from those with experience in citizenship education.    

It is important that you gain a coherent and useful experience of post-16 teaching.    If you are in a school with a Sixth Form, then your timetable should include some year 12 or year 13 classes.  If neither of your placement schools has a Sixth Form, then one of your placement schools should arrange some post 16 experience in the feeder tertiary college. You may be able to teach some Key Skills, General Studies or AS or A level history.

Schools can find it difficult to give you secure post-16 experience, not because they don’t want you near their A level classes, but because years 12 and 13 are now very packed and quite a substantial chunk of time is taken in preparation for and taking of the As and A2 examinations.  However, even accepting these constraints, there are multiple rich opportunities for teaching post-16.  Below are listed some different ways of gaining relevant teaching experience in a post16 context.  

1. Teach specified classes on the normal post-16 timetable throughout a placement but take specific responsibility for planning, teaching and assessing a unit of work.  This may involve team teaching or working alongside the class teacher in the early stages, but must include independent teaching in the later stages.   This might relate to Key Skills or General Studies.
2. Plan, teach, and assess some revision classes to support AS students in preparation for their summer exam.   This might be in a history, sociology, law or politics class, depending on your own area of expertise, or you may be able to contribute to the new AS in Social Science: Citizenship.
3. Assist with activities which operate outside the normal timetable.  This might include:
· Community action work
· Careers advice  
· Duke of Edinburgh award – linked to community involvement
· School councils or Youth Parliament
Remember that post-16 education is not just about A levels.   Gaining experience and understanding of the Key Skills, and of vocational qualifications, is also important.

The websites www.qca.org.uk/citizenship/post16 and www.citizenshippost-16.lsda.org.uk are useful.
THE EXETER MODEL FOR SCHOOL-BASED WORK IN HISTORY AND CITIZENSHIP
These notes are intended to complement the information in the PGCE handbook (especially pages 7-19).   Please make sure that you have read them carefully.
DEMONSTRATION AND MODELLING:

You work alongside the teacher in planned situations, not as a passive observer, and the teacher selects aspects of teaching to demonstrate.   In a demonstration of teaching of your school-based subject tutor:

· Describes and explains what s/he intends to do, sharing lesson plans and notes with you, and relating this to the Dimensions of Teaching.
· Enacts the teaching for you to observe.
· Analyses and evaluates the teaching with you afterwards.
· Assists you in modelling similar lessons or episodes
Sometimes, in preparing demonstrations, schools have demonstrated an aspect of content, rather than a teaching skill or strategy, which tends to lead to students copying surface features rather than grasping underlying features.  It is important that you understand the purposes and strategies, prior to a demonstration, not just the content.  You follow this demonstration with an episode modelling those skills in another lesson, for which you have prepared an agenda.  The subject teacher annotates the agenda so that you can write an evaluation of the modelling episode.   This is a very important phase and requires careful planning.   We strongly recommend that you use the agenda form to capture your observations of demonstrations – use the right hand column for observations as you are effectively annotating for the teacher.   
Examples of appropriate demonstrations at level 1:
Below is a list of episodes which are useful for demonstration in the first few weeks of school experience.   It will not matter, of course, if the same feature is demonstrated by two or more teachers.  This allows you to see a variety of strategies for the same feature.  The list is, of course, not definitive and there are many other useful demonstrations.  It is important that principal school-based subject tutors plan the demonstrations carefully so that you benefit fully from this training and from the ensuing discussions.

3.3.2  
Show awareness of the required knowledge, understanding and skills relevant to the pupils being taught
· Introducing a text, topic or Scheme of Work
· Use the board and other visual aids appropriately to explain subject content
· Gathering feedback onto the board;
· Use appropriate subject specific vocabulary eg democracy
· Recapping on a previous lesson eg rights of the child
3.3.3 
Teach clearly structured episodes with appropriate learning objectives
· Explain a simple concept eg the role of the magistrate in a clearly structured way
· Check pupils’ understanding of homework task through simple questioning
· A question and answer session checking understanding in response to a text
· A plenary which ends with a simple summary of learning addressed
3.3.8  
Organise  appropriate resources for episodes of teaching.
· Ways of organising and moving pupils into pairs or groups.
· Using video/OHP etc.
· Issuing and collecting materials.
3.3.9  
Operate established procedures for managing behaviour in episodes of teaching
· Lesson starts: eg getting pupils into the room;  taking a register.
· Dismissal procedures
· Creating an assertive presence through voice and body language. 
3.2.2  
Monitor pupils’ work during episodes of teaching
· Monitoring pupils’ written work in the classroom.
· Identifying the range of abilities present.
Examples of appropriate demonstrations during levels 2 and 3
It is important to introduce you to more advanced skills in phases 2 and 3, and to ensure you are challenged by working alongside teachers.  Although demonstrations will be fewer as you take on more teaching it is nevertheless important for you to continue to observe good practice.  The examples outlined below are more appropriate to phases 2 and 3 of school-based work, and will help you move in their thinking about effective classroom practice.  We have chosen Interaction as an example because the art of running discussion and questioning seems so central to the way citizenship is taught: and Monitoring and Assessment because it is an area which benefits from explicit consideration.   Sometimes it is easier to arrange demonstrations in these later stages by asking you to observe a demonstration in citizenship lessons other than the ones you are timetabled for.   There will be many more excellent possible demonstrations, focusing on other equally important skills - please don’t be limited by these!

Interaction:  Focusing on a whole class discussion episode in a citizenship lesson
3.3.3 Teach clearly structured lessons or sequences of work which interest and motivate pupils and which:  employ interactive teaching methods and collaborative group work
· general issues in communication, common to all the below:

how to maximise pupil involvement; being aware of possible gender differences in willingness to talk; how to generate a safe environment for pupils to ‘take risks’; how to praise and support pupils in making contributions; how to be clear about the purposes of the discussion episode; how to maintain pace and direction; how to be both purposeful and flexible.
· setting up a discussion episode:

how to initiate pupil interest by preliminary anecdote/reading/recap; how to involve all pupils by prior task eg spidergram/concept map; how to provide appropriate material to generate quality discussion, especially when on an issue eg fox-hunting.
· leading discussion arising from a text:

showing how discussion is not totally open-ended; parameters of opinion; how a ‘route’ is planned through the discussion; how key points are introduced; how key questions are devised to move discussion along; how unanticipated good responses are incorporated; how ‘incorrect’ answers are praised, but  error is indicated.

· leading discussion on an issue:

showing how totally open-ended discussion is handled; how the teacher initiates discussion through examples or evidence; how discussion is moved on; how circularity is prevented; how pupils’ opinions are challenged and developed.

· running a question and answer episode:

showing how purpose of episode needs to be established eg to check understanding; to recap; to introduce a topic; showing how the question affects quality of answer; distinguishing between open and closed questioning;  how to take answers from as many as possible; how to introduce and expand pupils’ vocabulary.

· gathering feedback after a group/pair/individual activity:
how to use mechanisms which enable purposeful feedback eg spokesperson, report back cards; how to gather feedback from all, or as many as possible, without letting the pace drop; how to accept pupils answers and guide them to appropriate phraseology or subject-specific vocabulary; how to collate the feedback as it is given eg on board or OHP; how to close episode with a brief summary/conclusion.
Monitoring and assessment:
3.2.1 Make appropriate use of a range of monitoring and assessment strategies to evaluate pupils’ progress towards planned learning objectives, and use this information to improve your own planning and teaching.
·  conducting an oral assessment at GCSE/KS3:

how to set up paperwork in advance; how to use appropriate assessment criteria; how to observe pupils’ work; how to gather evidence of achievement; how to use alternatives such as video or taped work.

· providing whole class feedback on an oral task:
how to be specific about achievement and areas for development; how to use or introduce 
       appropriate language to enable pupils to understand their assessment; how to link feedback with prior teaching; how to select good examples as evidence of success; how to use praise to motivate.
· providing whole class feedback on a written task:

how to draw attention to both content and technical accuracy features; how to involve pupils in looking back at their work; how to be task-specific in feedback rather than over-generalised; how to help pupils to understand assessment criteria; how to draw attention to common errors or misconceptions.

· marking pupils’ written work:

(this can be an out-of-class demonstration using samples of your marking) how to provide feedback which is specific to the individual; how to provide feedback which praises but also challenges; how to give advice for future work which is focused and relevant; how to keep efficient records; how to award GCSE grades

· setting targets:

how to set appropriate and achievable targets for the individual; how to be specific, rather than generalised; how to record targets set; how to monitor achievement against the targets.
· record-keeping:

how to maintain records of pupils’ work which notes not just attendance and work completed, but also records achievements against specific assessment criteria and notes weaknesses which require further assistance.

ANNOTATED AGENDAS
Used sensitively, the annotated agendas form an intrinsic part of the learning process for you.  They draw your attention to a single aspect of teaching, and enable you to focus their critical reflection more purposefully as a result.    Examples of some agendas are included on the following pages.
Agendas at level 3
The way an agenda is written should change as the school-based work progresses.  There is little point repeating microscopic detail about how pupils will enter the classroom, once that practice has been successfully mastered.  Later agendas may focus on one of the agenda statements and indicate how it will be addressed throughout a whole lesson.  This will mean highlighting points of the lesson where these features may be an issue, and taking less notice of other elements.  Alternatively, later agendas may look in very close detail at one episode which uses a more difficult or complex teaching skill.   In addition, there are some specific agenda tasks to be undertaken at level 3, which are intended to prompt a higher level of thinking about professional practice (see page 43).   The fundamental point to remember is that the annotated agenda is a way of deconstructing and exploring the skills of teaching in order to develop professional mastery.
Each of these special level 3 agenda tasks are intended to increase the level of challenge and the quality of thinking you undertake in preparing for and evaluating an agenda.  In the past, there has been a significant relationship between trainees using these agendas well and the quality of their teaching. 
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Date
	Lesson topic:

	Year group
	Observer

	Selected focus from the DIMENSIONS OF TEACHING agenda statements
3.3.9  Operate established procedures for starting a lesson


	DETAILS OF INTENTIONS
by student-teacher
	OBSERVATIONS ON FOCUS
by Tutor

	· Arrive at classroom before the class arrives.
· Ask pupils to line up in an orderly fashion 
            outside the door;
· Wait for them to do this.
· Ask pupils into the classroom and stand near door to supervise entry.
· When everyone is seated, remind them to take coats off and put bags on the floor.
· Stand centre front of classroom, and ask for quiet to begin the lesson.  
· Use assertive, confident body language.

	You were standing outside the classroom before the bell for end of break.
‘Today we are going to line up outside the room. Please wait quietly while we wait for everyone to get here.’
‘One line.’
‘Quiet please.’
You do not respond to the queries: ‘Why are we doing this?’; ‘Mrs H… does not make us do this.’
You move along the line and repeat the instructions to the stragglers. You also look at the boys who are shuffling and talking at the back until they are quiet.

When all are quiet (3 minutes) you move to the door and stand by it to allow the children to enter. You smile and make some eye contact as they enter. 

They enter quietly and sit down.
You move behind the teacher’s desk.

‘Please take off your coats and get out pens, planners and your books. Put your bags on the floor.’
The children follow the instructions. Some take their time. You stand behind the desk and wait. You adjust books on your desk. You pick up the register.
You move in front of the desk.
 ’Everybody quiet please.’ 
You stand and wait for quiet. You look around the class and try to catch the eyes of those girls in the corner who are talking.
You call and mark the register and do a visual check as each pupil answers. Some pupils do not appear to be sitting where you expected them to be.


	REMEMBER: observations on the agenda form should be descriptive, not evaluative.  Please write  evaluative comments on a separate sheet of paper and retain for later discussion.  The student should evaluate the agenda BEFORE receiving feedback. The annotated agenda is to be kept by the student-teacher for use in a supervisory conference.



Comment:
Early agendas may focus on aspects of teaching which are second-nature to experienced teachers, but which can be daunting for novices.  The procedures and routines for beginning a lesson do often become automatic, and agendas such as the above help students to think explicitly about how to begin effectively.   The level of detail may vary from situation to situation, but if the episode is not successful more detail might be considered - for example, in the above agenda, what will the teacher actually say? What constitutes effective body language?   If the episode is successful, do not repeat an agenda on this issue, but move onto another more challenging aspect.
The evaluation of this agenda is overleaf.
EXAMPLE OF A LEVEL 1 EVALUATION
DATE:  xxx
EVALUATION:   Starting lesson (year 8)
FOCUS:   3.3.9  Operate established procedures for starting a lesson
My first agenda, which required me to bring the students into the classroom and take the register, ran reasonably smoothly.  I had arrived at the classroom well in advance of the class and so I was ready to ensure that they lined up outside of the room.  This did cause some problems, due to the fact that they usually came straight in (without lining up).  They seemed quite put out that I should break this routine - perhaps justifiably so.
I did however feel that waiting outside of the classroom served to calm the children; they were completely silent before entering, thus a controlled atmosphere was established early in the lesson.  As the pupils came in, I tried to offer a smile to some.  I think this was a mistake.  Most pupils instantly looked away as if embarrassed.  My authority would have been better demonstrated had I just maintained a general overview of the class.
I had underestimated the time it takes for thirty plus students to extract the relevant pens and books from their bags.  I managed to stand my ground, waiting until the last bag was placed on the floor, but I did feel a little uncomfortable and on reflection, I think that I might have prompted the stragglers a little.
Thankfully, everyone remained silent throughout the register, although my name memory had lapsed over the Christmas holidays.  I quickly abandoned trying to make eye contact with pupils as I called their names, having not the slightest idea of who was sitting where.  Some pupils had changed their seats, which confused me - I had learnt names through association with the seating plan.  It became quite clear that this is not the best method! 
Key learning points:
· Routines are important.
· Calming the children before entering the class is effective.
· Don’t be afraid to hurry up the stragglers.
· Try to create an authoritative presence as they arrive
Comment:
This evaluation is closely focused on the issue under focus, managing rules for bringing pupils into the classroom, although the evaluation does not explicitly draw out what rules these are.  Explicit iteration of what the student feels are efficient rules for starting a lesson might help him/her to repeat or amend the procedure as necessary.  It is quite narrative in style, but also reflects upon what has happened and extracts from the episode intentions for future similar episodes.  
Drawing out key learning points at the end of the agenda is a valuable way to make a direct connection between the evaluation and future action.
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	Date
	Lesson topic:

	Year group
	Observer

	Selected focus from the DIMENSIONS OF TEACHING agenda statements
3.3.8     Organise and manage lessons with regard to distribution and care of resources and health and safety issues.


	DETAILS OF INTENTIONS
by student-teacher
	OBSERVATIONS ON FOCUS
by Tutor

	· Arrange tables in classroom into groups of 4 before class arrive.

· Ask students to put their bags under the tables to ensure nobody trips as they move between tables.

· Check that students can hear and see me clearly before I issue instructions.

· After initial tasks and explanation, give one envelope of laminated cards and four response sheets to each group.

· Ensure that pupils complete the sorting task in a calm manner and that they move sensibly between groups as they compare their responses.

· Ask one pupil from each group to collect and count the cards 5 mins before the end of the session.  Check that they are all of the same colour and return them to envelopes.  

· Explain to pupils that they will need their response sheets next lesson, so keep them safely until then.

· Ask pupils to rearrange the desks.  Move around the classroom making sure this is done safely and correctly.


	The teacher would annotate non-evaluative observations here


	REMEMBER: observations on the agenda form should be descriptive, not evaluative.  Please write evaluative comments on a separate sheet of paper and retain for later discussion.  The student should evaluate the agenda BEFORE receiving feedback. The annotated agenda is to be kept by the student-teacher for use in a supervisory conference.




	Date
	Lesson topic:   Refugees

	Year group  10
	Observer

	Selected focus from the DIMENSIONS OF TEACHING agenda statements
3.2.2 Manage opportunities for pupils to reflect on, evaluate and improve their own performance


	DETAILS OF INTENTIONS
by student-teacher
	OBSERVATIONS ON FOCUS
by Tutor

	· After reading in silence the stories of the 4 refugees, pupils decide which of the refugees they would allow to stay permanently in Britain.
· Paired work: Pupils explain to their neighbour why they came to this decision.  
        Move around the room during this task listening
        to reasons and assessing how well pupils have  
        understood the issues.
· Whole class: Elicit feedback from 5/6 pupils in order to extend the thinking of the class.  Try to include Sean in this task to see if he has understood what is required.
· Show the images of refugees on the Powerpoint and    leave up the definition of Asylum.
· Group activity: Ask pupils to think of an example of a person or group that has been persecuted for their race, religion, nationality, political opinion or because they are a member of a particular social group.
        Move around the room to assess the extent of 
        their knowledge on these issues.
· Plenary: In pairs, relate to each other what has been learnt in today’s lesson about refugees and asylum.
· Homework:  Using ideas from this lesson:
        Should people who are living in extreme poverty in  
        their home country  be offered asylum in Britain? 
        Give reasons for your answer.
   
	The teacher would annotate non-evaluative observations here


	REMEMBER: observations on the agenda form should be descriptive, not evaluative.  Please write  evaluative comments on a separate sheet of paper and retain for later discussion.  The student should evaluate the agenda BEFORE receiving feedback. The annotated agenda is to be kept by the student-teacher for use in a supervisory conference.


Comment on agenda construction:
The agenda focuses clearly on the issue of creating opportunities for children to think and talk about their own learning.  The teacher uses both the paired task and the subsequent group episode to challenge individuals to demonstrate their learning, and the plenary provides an opportunity for pupil reflection and self-evaluation.   Note: this is an example of an agenda which tracks a Dimension of Teaching across a whole lesson, which is a useful exercise at level 3.  Other phase 3 agendas may focus one episode in more depth, as in level 1 and 2 agendas.

DEVELOPING CRITICAL REFLECTION IN PHASE 3: MAKING AGENDAS MORE DIFFICULT!

LEVEL 3 AGENDA GUIDANCE: Promoting Independent Learning
Prepare an agenda for an opening episode aimed at promoting independent learning through using the process of mediation.

FOCUS: 3.3.3 Teach clearly structured lessons which make learning objectives clear to the pupils.
In constructing the agenda, consider:
· Try to specify to yourself as clearly as possible [Feuerstein’s Principle No.1 – be clear about what you want pupils to experience, practise or remember and ensure that pupils understand their task] “what” the learning objectives are for the lesson.  
· Think of how you can use a multi-sensory way of communicating the learning objectives, so that pupils understand “how” you want them to go about doing “what” you have specified in written form on the white board. 
· Think of how you can use demonstrations to make the learning objectives concrete, so that all pupils can understand what you want them to achieve [showing to support written objectives]                                                                                                                                            
· How you can use prompts and questions to engage students in deeper, active learning, so they can gain further insights about the criteria for success through discussion linked to your demonstration. 
In evaluating the annotated agenda you might consider:
· How appropriate and achievable the chosen learning objectives were;

· The success of the strategies used to communicate the objectives to the class;

· How your questions and interactions developed understanding of the learning objectives;

· The effectiveness of your planning in supporting your communication of the learning objectives to pupils.

LEVEL 3 AGENDA GUIDANCE:  Effective Collaborative Group Work
Prepare an agenda for an episode which principally involves the pupils working in groups in which each member of the group has a clear role and responsibility.

FOCUS:  3.3.3   Teach clearly structured lessons or sequences of work which interest and motivate pupils and which: Employ …  collaborative group work

BACKGROUND PREPARATION: watch at least two demonstrations of teaching which involve group work and note how the teacher sets up the groups, gives instructions and monitors the group work during the task.  
In constructing the agenda, consider:
· the construction of the groups and the roles within the groups (eg. Chair, spokesperson, recorder, )
· how you will set up the task eg clear task setting; opportunities for questioning and clarification
· what you will do while the groups are working eg observing, questioning, listening to peer interaction
· how you will monitor the interaction in the groups eg encouraging pupils to collaborate, monitor and self correct as they work and set themselves targets
In evaluating the annotated agenda you might consider:
· how far the task met your learning objectives
· what the task revealed about pupils’ learning
· the nature of the learning through the task
· the nature and purpose of the group work as a learning activity 
· the effectiveness of the allocation of roles in promoting quality interaction and discussion
· the benefits and disadvantages of allocating roles within a group in promoting independent learning
LEVEL 3 AGENDA GUIDANCE:  Effective Monitoring and Assessment during a Task
Prepare an agenda for an episode which principally involves the pupils doing an individual, pair or group task.
FOCUS: 3.2.2  Monitor and assess as you teach, giving immediate and constructive feedback to support pupils as they learn. 
In constructing your agenda, consider 
· what you will do while the pupils are working, for example observing, questioning, listening to peer interaction, monitoring written work;
· what specifically you will be looking for in their work, identifying misconceptions and other difficulties, intervening to teach and provide additional support as necessary to improve learning;
· what questions you might ask  pupils while they are working, with a view to differentiation;
· providing positive, challenging and immediate feedback, wherever possible:
· focussing on attainment against the learning objectives and/or personal targets
· noting strengths as well as weaknesses, recognising achievements and encouraging success,
· advising pupils on what they might do to improve their work or behaviour,
· avoiding comparisons,
· negotiating new targets.
· how you will record the results of your monitoring and assessment. 
In evaluating your agenda, you might consider:
· what your observations of their work was telling you about their understanding 
· repeated errors or misconceptions within the group
· what their work was telling you about your teaching
· the effectiveness of your feedback to individuals
LEVEL 3 AGENDA GUIDANCE: Effective Interactive Teaching

Prepare an agenda for a question and answer session in one of your lessons.  Tape record this episode of the lesson and to evaluate the agenda, either listen to or transcribe the episode.

FOCUS:   3.3.3   Teach clearly structured lessons or sequences of work which interest and motivate pupils and which: Employ interactive teaching methods
In constructing your agenda, consider 
· what you want pupils to gain from your questioning;
· what you want to find out?
· how you will order and structure the questions in the episode?
· how you will ensure maximum pupil involvement?
In evaluating your agenda, you might consider:
· what was the learning focus of this episode? What did you hope the question and answer session would establish?
· whether there was a logical sequence to your questions as you moved through the episode?  Did your questions demand a predetermined answer or were some of them open-ended?  Did any of the questions invite children to think about their own learning or to articulate what they have learned?
· what the children’s responses tell you about their understanding?  Did any of your questions directly stem from a response that a child has made?  How did you handle any ‘wrong’ or ‘offbeam’ answers’?   Did any of your questions raise the level of thinking in response to a child’s answer?
· the length of the episode?  How many children answered questions?  How many boys/girls?  How many high achievers/low achievers?  What does this analysis tell you about the interactivity of your teaching?
· how successful do you feel this question and answer session was and what would you hope to do in the future to refine your use of question and answer sessions?
LEVEL 3 AGENDA GUIDANCE:  Scaffolding Learning through Effective Explanation

Prepare an agenda for an episode in which you introduce your class to a new idea, term or concept such as the work of voluntary groups or understanding parliament.    Think about how to present subject content clearly around a set of key ideas, using appropriate subject-specific vocabulary and well chosen illustrations and examples, clear instruction and demonstration, and accurate well-paced explanation.
FOCUS:    3.3.2:  Can teach the required or expected knowledge, understanding and skills, relevant to the curriculum for pupils in the age range for which you are trained.
In constructing your agenda, consider 
· when you will introduce the key words (it does not have to be at the beginning); 

· how the new idea/concept relates to pupils’ prior knowledge;

· how you will explain the idea/concept; 

· what examples or resources you will use; 

· what the logical route through the explanation is;

· how you will end the episode.  

Record the episode (if possible using video, but a tape recorder will do).  

After the episode, listen to or watch your recording and use this with the annotation to evaluate the effectiveness of your explanation.  

In evaluating your agenda, you might consider:
· the clarity of your explanation;

· whether pupils encountered any problems understanding the concept;

· whether the examples or resources helped your explanation;

· how you know whether they have understood the concept;

LEVEL 3 AGENDA GUIDANCE:  Using differentiated questioning effectively to promote thinking 
Prepare an agenda for a question and answer session in one of your lessons in a context where you want to generate more open-ended responses and higher levels of thinking (for example, a discussion in response to a topical political issue). You should refer to your notes from the session on thinking skills.

FOCUS: 3.3.4 Differentiate your teaching to meet the needs of pupils, including the more able and those with special educational needs.
In constructing the agenda, consider:
· The learning you want to address in your questioning;
· The different levels of response and understanding which the topic might elicit;
· The range of abilities present in the class; 
· What key questions you will use
· How your questions relate to different levels of thinking and understanding.
Ask the teacher annotating this agenda to note down as much as possible about the questions you asked and which pupils answered, and the nature of their responses (verbatim, if possible).  
In evaluating the annotated agenda you might consider:
· The effectiveness of your questioning in differentiating for different levels of understanding

· The learning and thinking evident in the responses

· Whether weaker and able pupils were extended from their present level of thinking to a higher level of thinking by your questions

LEVEL 3 AGENDA GUIDANCE:  Using ICT to promote learning
Prepare an agenda for an episode or a lesson where makes use of ICT.    Ideally, for this agenda, it should be a lesson where you involve pupils in using ICT, rather than using ICT yourself as a teaching tool.   It may be a lesson in a computer suite involving all children in the class; or it may be a lesson where a group of pupils use ICT, such as a digital camera, video, or a classroom computer.   The purpose of this agenda is not to establish your technological ability or to show that you have used ICT; rather it is to invite you to evaluate the relationship between ICT and pupil learning.

FOCUS:    3.3.10  Use ICT effectively in your teaching.

In constructing the agenda, consider:

· How you will manage the use of ICT in the lesson;

· How you will manage different levels of ICT skill;

· How you will introduce children to the purpose of using ICT;

· How the choice of ICT used will relate to pupil learning;

· How you will monitor pupils’ learning during the use of ICT.

In evaluating the annotated agenda you might consider:

· How the use of ICT enhanced, or not, pupil engagement;

· The quality of pupil learning with ICT;

· What pupils learned about citizenship through using ICT;

· What ICT skills or knowledge pupils developed in the lesson;

· Whether there were different levels of response or learning from different groups of pupils;
· Why the use of ICT was more effective, or not, than conventional approaches;
LEVEL 3 AGENDA GUIDANCE:  Developing peer and self-assessment skills
Prepare an agenda for an episode in a lesson where you involve pupils in either a peer or self-assessment task. You should refer to your notes from the sessions on assessment.

FOCUS:  3.2.2  Involve pupils in reflecting on, evaluating and improving their own performance.
In constructing the agenda, consider:
· How you will set up the peer/self-assessment task to attempt to ensure success;
· How any resources support the activity;
· How you will ensure pupils understand the assessment criteria;
· How you will manage the activity – timing; feedback points; sharing evaluations etc
· What you will be doing while pupils work
In evaluating the annotated agenda you might consider:
· The quality of pupils’ assessment responses;
· The effectiveness of the task in promoting self or peer assessment;
· The nature of pupils’ understanding of the assessment criteria;
· Any differences in assessment responses according to ability or gender etc  

LEVEL 3 AGENDA GUIDANCE: Effective Plenaries
Prepare an agenda for a plenary episode which ends a lesson using strategies which invite pupils to communicate their understanding

FOCUS:  3.3.7 Organise and manage teaching and learning time effectively.
In constructing your agenda, consider 
· how to plan sufficient time for the plenary within the lesson
· what is the best strategy for the allowing pupils’ to articulate their understanding in this context
· what difficulties might the pupils face in tackling the required task
· how will you manage the plenary to ensure maximum involvement and participation 
· how you might differentiate between pupils of varying ability   
In evaluating your agenda, you might consider:
· your management of the time available
· the effectiveness of your selected strategy in enabling pupils to articulate their understanding
· how you coped with unplanned incidents or responses
· what the nature of pupils’ responses in the plenary told you about their learning
· whether any alterations to forward planning are now needed in the light of their responses.
LEVEL 3 AGENDA GUIDANCE: Teaching Citizenship within English
Citizenship is taught through other curriculum areas in some schools. You may be asked to advise on this and suggest ways in which it can be done. Your third assignment will prepare you for linking history and citizenship: the task here will help you see the potential for teaching citizenship within English. Ask if you can take an English lesson which will include both citizenship and English, or liaise with the English department to see if you can observe such a lesson.

Prepare an agenda for a lesson or part of a lesson in which you address some of the required or expected knowledge, understanding and skills of the Citizenship curriculum, within the context of English.  This agenda asks you to ensure that you apply the Knowledge and Understanding of Dimension 2.2 within an English lesson. 

FOCUS:   2.2    
Be familiar with the Programme of Study for Citizenship 
3.3.2 Teach the required or expected knowledge, understanding and skills, relevant to the curriculum for pupils in age range for which you are trained.

BACKGROUND PREPARATION:  

Read the Programme of Study for English  for Key Stage 3 and 4.  If you visit the National Curriculum website (www.nc.uk.net) and follow the links for Citizenship, you will find the information usefully mapped against other subjects, including English (En).  Whilst the strand, Developing Skills of Enquiry and Communication, is regularly and explicitly addressed in English, for this agenda, look at the other two citizenship strands, ‘informed citizens’ and ‘participation and responsible action’.   Discuss with the English teacher  the scheme of work which is currently being taught and consider if you could address any of the Citizenship sub-strands in one of these lessons eg resolving conflict; the significance of the media in society.
In constructing the agenda, consider:

· What aspects of the Citizenship NC you are addressing;

· What you want children to know, understand or be able to do in relation to the Citizenship objective;

· How you will address that strand within the lesson;

· The links between the Citizenship objective and English objectives

· How you will assess their learning in the lesson

In evaluating the annotated agenda you might consider:
· The effectiveness of children’s Citizenship learning;

· The adequacy of your subject knowledge in relation to the English objective;

· The benefits and/or pitfalls of integrating English and Citizenship;

TARGET SETTING
The process of target setting is an important part of your progress.  It can be a completely pointless exercise which has no impact whatsoever on your thinking or your practice, or it can be a valuable way of building your professional competence in a focused purposeful way.  The key to effective target setting is to make them genuinely SMART by identifying a specific achievable goal and by outlining how you will try to achieve this.   This can be expressed grammatically through using an imperative verb and the word by: this will mean you have identified what and how.  It is also important to link these targets directly to the Dimensions of Teaching.   Below is an example of the lower half of an Action Plan which identifies a broad area of development, Class Management, and then breaks it down into smaller targets and illustrations of how these can be tackled in practical contexts.  The process of thinking about what the smaller targets might be and what you might do to achieve them is itself a valuable task as it makes you think about and reflect upon the area you need to develop.

The same principles apply to target setting in your Weekly Subject Training Meeting: you just need to remember that there is a shorter timescale to achieve these targets.   The targets from your Action Plans should inform your Weekly Subject Training Meeting, and equally, the targets set in your Weekly Subject Training Meeting should inform your Supervisory Conference discussion.

Example of an extract from an Action Plan with effective targets set:

	Areas selected for further development:

Class Management



	
	

	SMART Targets

(Specific, Measurable, Achievable, Realistic, Time-Related)

3.3.7       Manage activities in the time available by:

· Noting approximate timings on lesson plan

· Being alert to time five minutes before the bell and shaping lesson end accordingly

3.3.8 Organise and manage resources by:

· Completing an agenda for year 9 rights and responsibilities lesson focusing on this strands

· Thinking in advance about how best to hand out and retrieve resources

3.3.9 Maintain an orderly and constructive learning environment by:

· Watching demonstrations of moving pupils into groups in Mr J’s and Mrs D’s classes 
	Date target achieved


  Signed University Tutor ……………………     Trainee ……………………..             Date ……………

LESSON EVALUATION
Evaluating children’s learning

Although you are required to evaluate your teaching through the agenda process (twice a week) you also need to evaluate every lesson you teach.  We do not require each evaluation to be a lengthy written document as you do two detailed agenda evaluations per week.   However, the process of thinking about how successful a lesson was and how it might need altering the next time you meet that class is a basic professional skill.

Your evaluation will take four main forms:

1. your own thinking during and immediately after the lesson
2. discussions with the teacher immediately after the lesson
3. discussions with your school-based tutor during your weekly meeting
4. annotation of lesson plans (including notes on the reverse side of the plan, if necessary)
During and after each lesson you should consider:

· Did pupils achieve the learning outcomes that you set at the start of the lesson?
· Was there evidence of a particular pupil or group of pupils being less successful than the others?
· Was there evidence of some parts of the lessons being more or less successful than others?  At given points in the lesson (eg. moments of transition between episodes) you should ask yourself, is the learning on track, are pupils where they need to be to move on to the next stage?
· How do you know whether the learning was successful? 
· If the learning was not successful, can you suggest reasons?
· If the lesson was successful, how will you build on this success in the next lesson or future lessons?
· If the lesson was unsuccessful, how what will you do in the next lesson or future lessons to remedy it.
COURSE EVALUATION AND QUALITY ASSURANCE
At times you may feel that you are being asked to do a vast amount of reflection upon your own performance and to think about yourself in a critical light rather more than you might choose to!  However the process of reflection and evaluation is not restricted to students.  At key points in the course you will be asked to complete course evaluation forms which form part of the School of Education’s Quality Assurance procedures.  These points offer you the opportunity to comment upon the quality of training you are receiving and to indicate particular strengths and weaknesses of the course.
CHILDREN’S LITERATURE
Developing your knowledge of the potential for using children’s literature to enhance the teaching of citizenship and history is a distinctive thread of the Exeter course. There are many excellent novels for teenagers which focus on citizenship issues and many others which are set in the past. You are encouraged to read as many books as you can, to share with others and to build up your own library of such books.  Seminar day 4 will be a combined session with the PGCE English and Drama students and will have a particular focus on children’s literature, but do not leave your reading until then. You are encouraged to read widely through out the first term and to incorporate the use of appropriate texts into your lesson planning.

These are some authors you might look out for – it is not an exhaustive list, merely a starting point. You will find more details of children’s books on www.cool-reads.co.uk (a review site run by teenagers) and www.achuka.co.uk run by children’s librarians:

Authors who are particularly relevant for citizenship: 

Malorie Blackman (‘Noughts and Crosses’)

Berlie Doherty

Alan Gibbons (‘Caught in the Crossfire’, ‘The Dark Beneath’)

Elizabeth Laird

Jan Mark

Jacqueline Wilson

Benjamin Zephaniah

Beverley Naidoo

Authors who are particularly relevant for history:

Susan Cooper

Sonya Harnett (Thursday’s Child)

Judith Kerr

Celia Rees (‘Witch Child’, ‘Sorceress’)

Michael  Morpurgo

Donna Jo Napoli (‘Daughter of Venice’)

Theresa Breslin (‘Remembrance’)

Jamilla Gavin (‘Coram Boy’)

THE ST LUKE’S CAMPUS LIBRARY
The Dewey classification system for libraries finds it hard to cope with Education as it crosses several subject disciplines.  So you will find relevant books at several different locations in the library.  Many of the books you will need will be at 370.115  but you should also look in other areas (eg 370.19, 301.31, 320.5, 323.6) and in the teaching practice section.
If your school placement is at a distance from Exeter, you can order library books you want to read by phone or on the Internet.  You can access the library catalogue and various literature search engines from your school placement using the University website (www.ex.ac.uk/library).
A READING LIST
There are two dangers inherent in all booklists: firstly, they may suggest that the books listed are the only books worth reading; and secondly, they may reflect too strongly the interests and opinions of the person compiling the list.  The following are a mixture of books exploring the practices and principles of citizenship teaching, and resource books with ideas for the classroom. It is not a definitive list, and you are strongly encouraged to read widely and pursue references in books which you have found helpful.  Journal articles are also frequently a source of current, and sometimes, highly relevant thinking.  
Key Texts
Allen, J. (ed) (1999) Teaching for Social Justice in Elementary and Middle Schools, Teachers College Press 
Apple, M. and Deane, J. (1999) Democratic Schools: lessons from the Chalk Face OU Press

Arthur, J and Wright, D. (2001) Teaching Citizenship in the Secondary School, London; David Fulton. 
Arnot, M and Dillabough J-A (2000) Challenging Democracy: feminist perspectives on gender, education and citizenship, London; Routledge/Falmer
Arthur, J. (1999) Schools and Community: the communitarian agenda in education, London: Routledge/Falmer
Bailey, R. (2000) Teaching Values and Citizenship Across the Curriculum, London: Kogan Page 

Bentley, T. (1998) Learning Beyond the Classroom: education for a changing world, London: Routledge/DEMOS
Blackburn, S. (2001) Being Good, New York: Oxford University Press
Braverman, D. (2002) Playing a Part, Drama and Citizenship, Stoke on Tret: Trentham Books
Claire, H. (2001) Not Aliens: primary school children and the Citizenship/PHSE curriculum, Stoke on Trent: Trentham Books

Clough, N. and Holden, C. (2001) Education for Citizenship: ideas into action. A practical guide for teachers of pupils aged 7 – 14, London: Routledge/Falmer
Cogan. J and Derricot, R. (2000) Citizenship for the 21st century, London Kogan Page
Crick, B. (2000) Essays on Citizenship, London: Continuum
Davies, I., Gregory, I. and Riley, S. (1999) Good Citizenship and Educational Provision, London: Falmer Press
Department for Education and Employment and the Qualifications and Curriculum Authority (1999) The National Curriculum, London: DFEE/QCA
Department for Education and Employment (2000) Developing a global dimension in the school curriculum, London: DFEE
Gearon, L. (ed) (2003) Learning to Teach Citizenship in the Secondary School, London: Routledge Falmer 

Heater, D. (2004) A History of Education for Citizenship. London, Routledge.
Holden, C. and Clough, N. (1998)  (eds) Children as Citizens: education for participation, London: Jessica Kingsley
Lawton, D., Cairns J. and Gardner R. (2000) Education for Citizenship, London: Continuum
OFSTED (2003a) Implementing Citizenship in Secondary School, London: OFSTED
OFSTED (2003b) Inspecting Citizenship, London: OFSTED
Qualifications and Curriculum Authority (1998) Education for citizenship and the teaching of democracy in schools, ‘The Crick Report’, London: QCA
Quinn, Victor (1997) Critical Thinking in Young Minds, London: David Fulton
Rowe, D. (2001) Introducing Citizenship: a practical handbook for primary schools, London: A& C Black. Accompanied by video and story pack (Joe’s Car, The sand Tray, The Scary Video and William and the Guinea Pig)
Smith, R. and Standish, P. (eds) (1997) Teaching Right and Wrong: moral education in the balance, Stoke on Trent: Trentham Books
Taylor, M. (1998) Values Education and Values in Education, London: ATL
Wellington, J (ed) (1986) Controversial Issues in the Curriculum, Oxford: Basil Blackwell
Further readings and resources 

Apple, M (2000) Official Knowledge: Democratic Education in a Conservative Age, London: Routledge

Barnickle, C. and Wilson, D. (2000) Me as a Citizen, Hopscotch Educational  Publishers
Beck, U. (2001) What is Globalisation?, Oxford:Polity Press

Brown, L. (2001) State of the World 2001, London: Earthscan

Callan, E. (1997) Creating Citizens: Political Education in a Liberal Democracy, Oxford, OUP. 
Freire, P. (1973) Pedagogy of the Oppressed, New Yorker: Herder and Herde

Gearon, L (2003) Citizenship Through Secondary RE. London, Routledge.
Hall, S., Held, D., and Gregory, T. (eds) (1992) Modernity and its Futures, Cambridge: Polity Press

Hart, R. (1992) Children’s Participation: From Tokenism to Citizenship, Innocenti Essays No 4, Florence, Unicef International Child Development Centre

Hicks, D and Holden, C (1995) Visions of the future: Why we need to teach for tomorrow. Stoke-on-Trent, Trentham. 

Hutchings, M; Fulop, M. and Van den Dries, A-M (2002) Young People’s Understanding of Economic Issues in Europe, Stoke on Trent: Trentham Books

Kerr, D (1999) Re-examining Citizenship Education: The Case of England. Slough; NFER 

Lambert, D  and Machon, P. (2001) (ed) Citizenship Teaching Through Secondary Geography, London, Routledge. 

Lawton, D., Cairns J. and Gardner R. (2000) Education for Values: Morals, Ethics and Citizenship in Contemporary Teaching, London: Falmer. 

Leicester, M., Modgill. C. and Modgill, S (2000) (eds) Politics, Education and Citizenship. London; Falmer.
Lockyer, A., Crick, B., and Annette, J. (2004) (eds) Education for Democratic Citizenship. Abingdon, Ashgate.

Osler, A (2002) Citizenship and the Challenge of Global Education. Stoke-on-Trent, Trentham.

Osler, A. Starkey, H, and Rathenow, HF (1995) (eds) Teaching for Citizenship in Europe, Stoke-on-Trent, Trentham. 

Rattansi, A. and Reeder, D. (1992) Rethinking Radical Education, London: Lawrence and Wishart. Especially chapters by Ian Davey and Geoff Whitty

Rowe, D. and Huddleston, T. (2000) Good Thinking: education for citizenship and moral responsibility, London: Evans Books

Rowe, D (2000) The Business of School Councils. London; the Citizenship Foundation.
Rowe, D. and Newton, J. (2000) You, Me Us, London: Citizenship Foundation

Scott, D (2002) (ed) Citizenship, Education and the Curriculum. 
Smith, P., Cowie, H. and Blades, M. (1998) Understanding Children’s Development, Oxford: Blackwell
Tudor, R. (2002) Resources for the Teaching of Citizenship in the Secondary School.  London; David Fulton. 

West Midlands (2002) Whose Citizenship? West Midlands Commission.

Young, M  and Commins, E. (2002) Global Citizenship: the handbook for primary teaching. Cambridge, Chris Kington Publishers. 
Human Rights and Responsibilities
Donelly, J. (1985) The Concept of Human Rights, London: Croom Helm
Dunne, T. and Wheeler, N. (1999) Human Rights in Global Politics, Cambridge: Cambridge University Press
Osler, A. and Starkey, H. (1996) Teacher Education and Human Rights, London: David Fulton
Identity, Diversity and Equality
Commission for Racial Equality (2000) Learning for All: standards for racial equality in schools, London: Commission for Racial Equality
DfES (2003) Aiming High: Raising the Achivement of Minority Ethnic Pupils, London: DfES
Gaine, C (1999) Gender, Race and Class. London, Falmer.

Hansen, R (2000) Citizenship and Immigration in Post War Britain. The origins of a multi-cultural nation. Oxford, OUP.
Hewitt, R. (1996) Routes of Racism: the social basis of racist action, Stoke on Trent: Trentham Books
Macpherson, W. et al (1999) The Stephen Lawrence Inquiry: the report of the Inquiry by Sir William Macpherson of Cluny, London: HMSO
Muller, D (2000) Citizenship and National Identity. Cambridge, Polity Press.

Parekh, B. (2000) Rethinking Multiculturalism: cultural diversity and political theory, London: Macmillan Press
Rutter, J. (2003) Supporting Refugee Children in 21st Century Britain 2nd Edition, Stoke on Trent: Trentham Books
Media Education
Bazalgette C (ed) (2000) Moving Images in the Classroom. 

Buckingham, D. (ed) Reading Audiences: young people and the media, Manchester: Manchester University Press
Midwinter, C. (1994) ‘Watching the World: curriculum strategies for teaching about the media’ in Osler, A. (1998) Development Education: Global Perspectives in the Curriculum, London: Cassell
Community, Participation and Change
Askew, S. and Carroll, E. (1998) Transforming Learning: individual and global change, London: Institute of Education Series with Cassell
Etzioni, A. (1995) The Spirit of Community: rights, responsibilities and the communitarian age, London: Fontana
Potter, J. (2002) Active Citizenship in Schools, London: Kogan Page
Rudduck, J. (1995) School Improvement: what can  pupils tell us? London: David Fulton
Trafford, B (1997) Participation, power sharing and school improvement in UK education. Nottingham, Heretics Press. 

White, P. (2001) Local and Vocal: promoting young people’s involvement in decision making, London: Save the Children

PHSE
Antidote (2004) The Emotional Literacy Handbook: Promoting Whole-School Strategies, London: David Fulton

Cowie, H. and Sharp, S. (1996) Peer Counselling in Schools: a time to listen, London: David Fulton
Noble, C and Hofman, G (2002) The PSHCE Co-ordinator’s Handbook for Key Stages 3 and 4. London, Routledge.
Warwick, I. and Douglas, N. (2002) Safe for all: a best practice guide to prevent homophobic bullying in schools, London: Stonewall
Subject Recovery Reading List
Dobson S and Palfreman S (1999) An Introduction to Economics, Oxford, OUP.
Haralambos, M. (2000) Sociology: themes and perspectives, London: Harper Collins
Heywood, A. (2000) Key Concepts in Politics, Basingstoke: Palgrave
Steans, J. and Pettiford, L. (2001) International Relations: perspectives and themes, Harlow, England: Longman

Student text books

We have a comprehensive set of all text books used in secondary schools which will be available for use during the course.

Contacts
Action Aid has educational resources and services for schools relating to citizenship: Chataway House, Leach Rd, Chard TA20, 1FR. www.actionaid.org
Amnesty International, has many resources for both primary and secondary. Amnesty International, 1 Easton Street, London WC1X, 0DJ. www.amnesty.org
Anti-Slavery International: Thomas Clarkson House, Bromsgrove Road, London SW9 9TL. www.antislavery.org 

Christian Aid has materials for teachers on R.E., literacy, geography and citizenship and staff who will visit schools. www.christian-aid.org.uk  

Citizenship Foundation  provides case studies and competitions for students:  15 St Swithin’s Lane, London EC4N 8AL (020 7929 3344)  www.citfou.org.uk
Centre for Citizenship Studies in Education: School of Education, University of Leicester, Leicester, LE1 7RF. www.le.ac.uk/education/centres/citizenship 

Centre for Thinking Skills: Brunel University College, 300 St Margaret’s Road, 
Twickenham, TW1 1PT. (020 8891 0121).
The Children’s Society helps schools design projects for the community: Margery Street, London WC1X 0JL www.the-children-society.org.uk 

Community links is a national network of local contacts. It produces an annual of innovative ideas, many by young people, which can be adapted for school. Community Links, 105 Baring Road, London, E16,4HQ (020 7473 2270).
Development Education Association (DEA): National umbrella for local centres providing materials and support for global education. DEA, 29-31 Cowper St., London EC2  4AT. www.dea.org.uk 

Hansard Society aims to educate about parliament and government, provides materials for schools to run mock elections: St Philips Building, LSE, Sheffield St, London, WC2 2EX. www.hansardsociety.org.uk
Heartstone works with primary and secondary pupils to challenge racism and intolerance through story (real and fictional): Heartstone, Mayfield, Dingwall, Scotland, IV 15 9SS. Email: sitakumari@heartstone.co.uk

Institute for Citizenship provides resources and training: 62 Marylebone High St, London W1M 3AF. www.citizen.org.uk 

Letterbox Library has a wide range of books with bi-lingual texts and excellent books celebrating equality and diversity. (020 7503 4801) info@letterboxlibrary.com
Peer mediation training: Mediation UK, Alexander House, Telephone Avenue, Bristol, BS1 4BS (0117 904 6661) E-mail: mediationuk@cix.compulink.co.uk

Save the Children (SCF) has many materials for teachers and children:  17 Grove Lane, London SE5 8RD. www.savethechildren.org.uk
Schools Council UK, 57 Etchingham Park Road, Finchley, London, N3 2EB.

Sustrans Safe Routes to Schools: provides free project material for schools to help make cycling and walking safer. www.sustrans.org.uk 

UNICEF provides information, resources and  links with children around the world:  55 Lincoln’s Inn Fields, London WC2A 3NB www.unicef.org.uk 

WWF-UK (World Wide Fund for Nature) has many resources for schools: Panda House, Weyside Park, Godalming, Surrey GU7 1XR. www.wwf-uk.org  
Websites (a selection)

www.citized.info for information for citizenship trainees – very useful

www.gn.apc.org/tourismconcern for information on sustainability and tourism

www.comicrelief.com/education has a variety of lesson plans on topical issues and a children’s interactive site

www.foodandfarming.org.uk for activities for secondary schools on geography and sustainability issues

www.globalgang.org.uk for termly newspaper for 8-12 year olds and website with teachers’ section

www.wwflearning.co.uk for case studies relating to sustainability and environmental issues

www.earthtimes.org for good background information for teachers

www.wastewatch.org.uk for environmental issues at primary level

www.environment-agency.gov.uk for environmental issues at secondary level

www.eco-schools.org.uk for free materials to enable schools to carry out an environmental review and make an action plan 

www.citizen21.org.uk for materials, information and other links about democracy and rights issues. Free schools pack. Instigated by Charter 88.

www.article12.uk.com/ is a website run by young people for young people, showing them doing things for themselves.

www.gksoft.com/govt/en/ for access to other countries’ governmental sites to help compare their constitution with the British system. 

www.britkid.org has been written for young people who do not live in ethnically diverse areas: it’s informative, fun and very accessible.

www.homebeats.co.uk for resources on tackling racism

www.explore.parliament.uk for teachers’ resources and activities for students (both primary and secondary) on all aspects of parliament.

www.electoral-reform.org.uk has information on the different electoral systems

ecs.lewisham.gov.uk/citizens has examples of good practice in ICT/citizenship relating to the work of local councils. Lesson plans and activities for primary and secondary.

www.number-10.gov.uk/default.asp?pageid=8 is a young person’s guide to Downing Street and British politics. Students can put questions to a minister and decide what they would do if they were prime minister. 

www.oxfam.org.uk/coolplanet/ is aimed at children 6-16, is interactive and has many resources and links to useful sites.
GLOBAL CENTRE FOR DEVON AND EXETER 
At Exeter Community Centre,
17 St David’s Hill, Exeter, EX4 3RG
01392 438811
devondeved@eurobell.co.uk
www.globalcentredevon.org.uk
Opening Times:
July and August 2004 – Tuesdays, 10.00am – 5.30pm
September-December – Mondays and Tuesdays, 10.00am-5.30pm
To visit at other times please call to make an appointment, 01392 438811
	CHECKLIST FOR INDUCTION WEEK SCHOOL 1 (NOVEMBER)  

	Things to do or collect:  
	Complete

	Timetable:
	

	· 12 hours per week contact time
	

	· Weekly Subject Meeting formally timetabled
	

	· Range of year groups 
	

	· Post 16 experience (arranged at local college, if necessary)
	

	· Tutor group allocated
	

	
	

	Find out about:
	

	· Departmental resources: SoWs; book stock; computers; videos etc
	

	· School resources: photocopying facilities; library; computer suites etc
	

	· GCSE and A level boards/syllabuses followed
	

	· How to access the internet and email in school
	

	· School protocols: eg re coffee arrangements; use of computers; dress code
	

	
	

	Collect:
	

	· Class lists of classes you will be teaching
	

	· Performance data about these classes (for Directed Study task) 
	

	· Information about any children with SEN (including IEP information) and children with EAL
	

	· Schemes of work for the classes in which you will be working in January
	

	
	

	First encounters:
	

	· Observe some phase 1 demonstrations
	

	· Talk through and prepare your own first teaching episode/s
	

	· Complete an agenda and an evaluation for this/these episode/s
	

	· Complete Needs Analysis 1 with your Principal Subject tutor or mentor
	

	· Discuss your Scheme of Work Medium Term Plan with your subject tutor
	


	CHECKLIST FOR INDUCTION WEEK SCHOOL 2 (MARCH)  

	Things to do or collect:  
	Complete

	Timetable:
	

	· 12-15 hours per week contact time
	

	· Weekly Subject Meeting formally timetabled
	

	· Range of year groups 
	

	· Post 16 experience (arranged at local college, if necessary)
	

	· Tutor group allocated
	

	
	

	Find out about:
	

	· Departmental resources: SoWs; book stock; computers; videos etc
	

	· School resources: photocopying facilities; library; computer suites etc
	

	· GCSE and A level boards/syllabuses followed
	

	· How to access the internet and email in school
	

	· School protocols: eg re coffee arrangements; use of computers; dress code
	

	
	

	Collect:
	

	· Class lists of classes you will be teaching
	

	· Performance data about these classes 
	

	· Information about any children with SEN (including IEP information) and children with EAL
	

	· Schemes of work for the classes in which you will be working in April
	

	
	

	Discussions:
	

	· Discuss your Transfer Profile with your Principal Subject tutor and/or mentor
	

	· Use the Transfer Profile as the basis for completing Needs Analysis 2
	

	· Discuss what you see as your strengths and needs for this placement
	

	
	


School of Education


Agenda Form          EXAMPLE OF A LEVEL 1 AGENDA








Student-Teacher name  ……………………………………………………….
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School of Education


Agenda Form          EXAMPLE OF A LEVEL 2 AGENDA








Student-Teacher name  ……………………………………………………….
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School of Education


Agenda Form          EXAMPLE OF A LEVEL 3 AGENDA








Student-Teacher name  ……………………………………………………….
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